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PREFACE

This study originated as a result of several years of classroom teaching at the
middle school/junior high school level, accompanied by a variety of experiences with
both students and parents. Initially, as a teacher, shared concerns of students and
their parents usually focused on how to improve academic and behavioral perfor¬
mance. In the process of dealing with these issues, however, it quickly became
apparent that many times resolving these problems was much more involved than
had first been anticipated. It also became clear that parents who acknowledged only
minor or intermittent problems, if any at all, with their children throughout elemen¬
tary school, were confused and often frightened by what appeared to be an unending
series of familial and school difficulties involving their once stable and loving child,
now that he/she had reached the middle school/junior high school level.
In the process of working with parents, searching for answers to remediate
presenting school difficulties, they often expressed a sense of isolation and frustra¬
tion over their parenting role, as well as, a great deal of gratitude for the opportunity
to express these feelings and share their self-perceived failures in a non-judgmental
atmosphere. Suggestions for creating a new and more positive environment in the
family were received with great enthusiasm. These experiences eventually led to the
writing of a parenting curriculum for parents of middle school youngsters entitled
"Surviving Middle-Age, Your Child's Not Yours." At six evening sessions, parents
came together with the researcher to discuss such topics as appropriate disciplinary
techniques for this preadolescent age group and to explore methods of improving
communication skills between parents and their children, with the goal of estab¬
lishing a more positive family environment in which to deal with other developmenVI

tal issues which often surface at this particular life stage. The parenting participants
were encouraged to share experiences, feelings, and ideas, and it was gratifying to see
parents bcome more aware of their successes as they sought to personally redefine
their parenting role in relationship to their maturing child. These sessions also
allowed parents the freedom to admit to each other and to themselves that many
others were also undergoing a similar experience, and that although they could not
be expected to always make the "right" decision, their feelings of frustration did not
justify drawing the self-imposed conclusion, as many had, that they simply had failed
at their parenting role. Many times in speaking with these same parents, they
expressed the feeling that they were vaguely aware of somehow having "lost touch"
with their children; that they were not now as comfortable with reactions, attitudes,
and feelings expressed by their preadolescent child as they were only a few short
years ago.
This study was conceived as a means of investigating various preadolescent
developmental changes as they impact on the parent-child relationship and the
emotional cohesiveness that exists in this delicate, reciprocal alliance.
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ABSTRAQ
AN ANALYSIS OF PARENTAL PERSONAL CONTACT
KNOWLEDGE AND PERCEPTION OF SUBURBAN
SEVENTH GRADERS DURING PREADOLESCENCE
MAY 1987

PATRICIA E. JOHNSON. B.A.. SUFFOLK UNIVERSITY
M.ED.. UNIVERSITY OF MASSACHUSETTS
ED.D., UNIVERSITY OF MASSACHUSETTS
Directed by: Professor Kenneth A. Parker

This study vas designed to gather information concerning parents' personal
contact knowledge and perception of their seventh graders enrolled in a suburban
middle school providing them with an instrument for appraising how "in touch" with
their maturing child they were.
The following questions were addressed;
1. Regarding preferences, feelings, and current personal contact
knowledge, how well do parents know their seventh grade children
enrolled in a suburban middle school?
2. Was participation in this study helpful in encouraging interactive
communication between parents and their preadolescent children?
3. Regarding preferences, feelings, and current personal contact
knowledge, do same sex or opposite sex parents know their preadolescent
children better?

via

4. Did parents feel that participation in this study vas helpful in sensitizing
them to the many developmental changes being experienced by their
children?
Participants in this study, ninety suburban, mixed-gender seventh graders and
their parents, one hundred and sixty-nine adults, vere asked to complete both a
twenty item, multiple choice, preference questionnaire and a ten item, open-ended,
short answer preference questionnaire. Parents were asked to complete these
instruments individually, without consultation, and responding as they thought their
child would respond. When all parental questionnaires had been returned to the
researcher, students were asked to complete the same instruments. Following the
completion of all Initial Preference Questionnaires, the child was given copies of all
family questionnaires to take home for discussion. Approximately ten days later, a
follow-up Parental Evaluative Questionnaire, concerned with gathering information
about any family discussion generated by participation in the study, was sent home
for each of the parents to complete individually.
The following conclusions were drawn:
1. Regarding preferences, feelings and personal contact knowledge,
parents of seventh graders do not know their children very well.
2. The majority of parents participating in the study reported that they
found it to be a positive influence in promoting communication between
themselves and their children.
3. Most parents felt that their participation did help to make
them more interested in and sensitive to their children’s feelings.
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4. Regarding preferences, feelings, and personal contact knowledge, same
sex parents appear to be more in agreement with their preadolescent
children.
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CHAPTER I

STATEMENT OF THE PROBLEM

General Problem Statep^<»n|

Psychologists and educators have long recognized the transitional aspect of the
preadolescent stage of development which often causes uncertainty and confusion for
its members and their families. 1 Most people recognize this period in a child's life as
one marked by rapid growth and change; however, it is the degree, scope, variability,
and influence on family relationships involved in this on-going alteration process
that also commands our attention.^
Many early adolescents desire an independent status to allow freedom to test ideas
in an atmosphere free of adult interference. At the same time, they may look back
nostalgically to their childhood years, when they seemed to have fewer cares, and
when they were expected to assume fewer family responsibilities.
At this age, young people frequently begin to move away from parents and closer
to peers.3 They may view this process with very mixed emotions, feeling guilty about
spending less time with parents, and experiencing a real inner conflict when the
ideas and standards of their peer group fail to coincide with those of their family.
They may also feel the need, at times, to belong and feel the protection of family
membership - a thought/feeling which, at the same time, may be viewed by its
confused holder as necessary but immature.
In these same years, young people are also experiencing physical changes.^
They may be undergoing rapid growth, and this sudden increased height and weight
often results in a feeling of awkwardness. All of this can cause preadolescents and

1

2

early adolescents to feel uneasy with their peers, perform poorly in school, resist and
challenge parental authority and guidance, and generally to lack confidence in
themselves. These factors, in turn, may induce the formaUon of a negative selfimage .5 To counter this situation and foster the development of a healthy, posiUve
self-concept, parents’ knowledge and perceptions of middle school preadolescent
development must be reality-based so that they can provide these children the
opportunities to reacquaint themselves with their bodies, redefine their relationship
with parents and peers, and reconstruct their concepts of themselves with a positive
focus,
Historically, the human dynamics of parental functioning have often been
reduced to the singular notion that it is the capacity to love which provides the
motivation, resilience, and understanding to nurture a child. This traditional notion
held that no matter what happened to a child or disturbed family relationships, the
effects would only be temporary; as long as one loved one's child, understanding and
conflict resolution would naturally follow. The parent of the past was assured of
always finding the emotional strength, patience, and right degree of strictness and
flexibility if he/she but trusted in love. For many reasons this notion no longer
works today. Political and economic realities, family status and relationship changes,
social and societal pressures have created problems for parents and their preado¬
lescent children that did not exist before or existed to a far lesser degree than now.
Working mothers, unemployed fathers, increased substance abuse, single parent
families, blended families, loss of access to the extended family, the prevalence of
divorce, technological advances, the availability of increased leisure time and a
seeming decrease in family religious commitment - all have contributed significantly
to increasing the problem areas which must be faced by parents and their children

3
and that simply cannot be remedied by "buying into" the notion that love is enough of
a parenting tool> In addition, studies of family violence suggest that the emotional
investments of parenthood remain highly vulnerable to the stresses and demands of
child rearing throughout the entire maturational cycle of the child7 Parents of
middle schoolers must prepare early and well for this generally unpredictable
developmental life stage. The family itself has many resources at its disposal for
strengthening the development of the positive bonding begun in childhood, but
parents need time to prepare themselves both practically and emotionally for a
number of unfamiliar situations in which they and their child will become involved
during this phase of development. For the first time, as the child seeks to establish a
sense of identity which is separate and unique from the family, the formerly
accepting and flexible child may begin to question parental authority, the family
value system, and exhibit a resistance to parental leadership that up to now was never
suspect.® Psychologically, parents need to prepare themselves for the frequent
feelings of frustration and isolation which often accompany their child's initial
outreach efforts. In order to do this successfully, parents must become informed and
sensitized to the various component factors involved in the preadolescent stage of
development, remain current on their child's thinking and ideas, and readjust their
perceptions of their growing child, allowing assumption of a more realistic and valid
approach to their changing parenting role of this emerging adolescent.

Purpose of the Study

Very little priority has been given to the study of the relationship changes
which occur between preadolescent children and their parents. In recent years.
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large numbers of books have flooded the mass market concerning child and
adolescent development which speak quite loudly of the concern held by many lay
people and educators regarding the expectations and problems associated with
growing-up in general.9 The preadolescent often has been viewed as being an
insignificantly small segment of one or the other population, depending on author
orientation, while never really attaining a legitimate status in either one.
Even the labeling of this stage seems to present problems in attempting to
examine it as a legitimate life stage of development. The years immediately preceding
the onset of puberty are often referred to as ‘Tate childhood" or "preadolescence."
In 1966, D.H. Eichhorn defined that stage of development which begins prior to the
onset of puberty and extends through the early years of adolescence" as
"transescence", and the years immediately following puberty are referred to as early
adolescence.^ 0 J. Kagan feels that this lack of a convenient label which can be
correlated to a particular developmental theory such as those of Freud, Erickson, or
Piaget is one reason for the obvious lack of quality research on this particular age
group.* *
The purpose of this study was to gather information concerning parents* per¬
sonal contact knowledge and perception of their seventh graders enrolled in a
suburban middle school. The study examined developmental aspects particular to the
preadolescent stage of growth in an attempt to identify influences which may act as
deterrents to parent/child open and shared communication and involvement.
The study was designed to encourage parents to seek an appraisal of how "in
touch" with their child they were. Access to this information would better enable
them to identify a personal reference point from which they could more effectively
act to meet the challenges of this particular stage of the parenting experience.
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This study addressed the following research questions;
1. Regarding preferences, feelings, and accurate daily personal contact
knowledge, how well did parents know their seventh grade children
enrolled in a suburban middle school?
2. Was participation in this study helpful in promoting positive interactive
communication between parents and their maturing preadolescent
children?
3. Regarding preferences, feelings, and current daily personal contact
knowledge, are same sex parents or opposite sex parents more in
agreement with their preadolescent children?
4. Did parents feel that participation in this study was helpful in making
them more aware of the need to remain sensitive to the changing psycho¬
social, physical, or cognitive needs of their children?

Significance of the Study

This study can help educators and parents become more informed in their
perceptions of the developmental needs of the preadolescent child and increase
awareness in these influential adults as to the need for vigilance in defining,
identifying, and refining, in cyclical fashion, as developmental stages are reached
and passed through, their perceptions of the child in the cognitive, psychosocial, and
physical domains. This would allow educators and parents the opportunity to view
their interpersonal relationships with these children with an acknowledged accep¬
tance of anticipated problem areas yet to be encountered, thus attempting to minimize
much of the frustration and anxiety surrounding the suddenness with which these
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children seem to shift in developmental stance; as well as, the feelings of guilt and
isolation these adults are faced with when they seek to understand or find a solution to
depressed periods in their relationships with these children.

In comparing child-parent preference questionnaire responses, a lower
incidence of agreement noted between seventh graders and those produced by their
parents indicates a need for adults concerned about the preadolescent group to
become and remain cognizant and more aware of basic need and goal changes during
this vital time in the maturing process and during those years ahead.
When parents express the feeling that the study was helpful in making them a
more informed and sensitive or interested group by affording them another
opportunity to relate and interactively communicate with their children, it points out
the need for educators to develop and sponsor more of such parent involvement
materials and the forum to present situations that continuously aid parents in their
attempts to maintain high levels of emotional contact with their maturing
preadolescent children.

Clarification and Delimitation

For the purpose of this study, it was assumed that parental maintenance of a high
level of personal contact knowledge and realistic and sensitive awareness of the
preadolescent developmental process were essential for helping the family through
this period with the least disruption or negative impact on the interpersonal
relationships within the family.

Definitions

The following definitions have been used.
Personal Contact Information or Knowledge
Information acquired from day to day contact through
physical and verbal interaction: informed knowledge.
Awareness and Sensitivity
Conscious cognizance; the capacity for being affected
emotionally or intellectually; of having emotional responsiveness.
Perception
The awareness of objects or other data through the medium
of the senses; insight or intuition, as of an abstract quality.
Preadolescent
A child who is between the ages of eleven and fourteen.
Transescent
A child who is between the ages of ten and fifteen.
Transescence
"That stage of development which begins prior to the onset
of puberty and extends through the early years of adolescence.^ 2
Middle School Child
A child enrolled in grades five or six through grade eight.
Developmental Task
"... one which arises at or about a certain period of the individual'
life, successful achievement of which leads to happiness and to
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success with later tasks, while failure leads to unhappiness in the
individual, disapproval by society, and difficulty with later tasks.>3
Cognitive Structure
A stable pattern of thought that defines how an individual makes
sense out of experience and organizes his/her responses to it.
Structure
The capacity of the individual to acknowledge and to utilize
what is in the environment.
Cognitive Structure in Parenthood
The parents' conceptions of the child and of the parental role as
revealed in the organization of reasoning about the child's
experiences and the effects of experience on the child.
Cognitive Stage
. , . defines what the individual is capable of considering in the
environment in order to explain what he/she experiences; this
relates to the capacity for understanding.
The Cognitive Domain
that domain which governs information that is learned or capable
of being known through study, observation, and use of the mind in
an intellectual sense.
The Psychological Domain
that domain which governs information that is learned or capable
of being learned through the use of the mind or mental processes
other than intellectual mental functions (i.e. feelings, emotional
attitudes, desires, etc.).
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The Social Domain
that domain which governs information that is learned or capable
of being known through having relationships and steady conUct with
other human beings.
The Physical Domain
that domain which governs information that is learned or capable
of being known through having control and use of the body as
opposed to the mind.

Limitations

This study was limited to ninety mixed-gender seventh graders from a suburban
middle school. Both parents of all student participants were asked also to participate.
It is acknowledged that in some instances where a child had access to only one parent,
participation in the study was of necessity limited to that parent only.
The school district, comprised of upper and middle socioeconomic suburban
neighborhoods, with a median household income set at $25,000. expends approxi¬
mately $3,000.00 per pupil on educating its young people. Approximately 42% of the
community's budget is spent on education with over 88% of the population graduated
from high school; 60% of all graduating high school seniors enroll in four-year
colleges. The primary language of all student and parent participants is English, with
only 6% of the population identified as speaking a foreign language at home.!"^
This study did not examine the long-term effects of parents' perceptions or
maintenance of personal contact knowledge on such on-going issues as drug or
alcohol use, religious ideology or practices, or sexual attitudes of children; nor did this
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study compare parental perceptions or personal contact knowledge as it effects the
child s later years - such a study would take several years to complete and may be
appropriate subject matter for future research.
It was also assumed that step-parents, adoptive parents, foster parents, or other
adults living in the child s household and assuming a primary parenting role would
participate in this study as legitimate members of the seventh grade parenting group
involved. This study did not concern itself with any limitations to parental personal
contact knowledge or altered parental perception which may be imposed by the status
of adult participants.
Left to future investigations were responses expressly thought to be related to
living within other types of non-traditional family settings (i.e. single parent, non¬
intact, communal, etc.). The study did seek participation of single parents or
guardians, if a child's immediate living arrangement necessitated this at the time of
the study; however, for purposes of examining the study's results, such participants'
responses were treated only within the context of the expressed intent of determining
the scope of involvement, emotional contact, personal knowledge of the child's likes,
dislikes, feelings, etc.; as a result, such responses were treated as viable parental
responses. The study did not attempt to probe reasons for any participant responses as
they related to the family's status or special placement of any family members in any
of the above described categories.
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CHAPTER II

REVIEW OF RELEVANT LITERATURE

Overview

Parenthood is often thought of as a natural or instinctive process. With the birth
of a baby, the parent is expected somehow to be fully equipped to raise a child with
love and skill. Yet increasing awareness of the magnitude of such problems as child
abuse and neglect, emotional disturbances in children, and adolescent pregnancies
and runaways has forced the realization that parenthood is a difficult process at best
and can be, at times, a source of stress and considerable disability for many families.
Much of the research on parenthood has investigated the relationship between
parental caretaking attitudes and parental behavior. Parental attitudes, however,
have been found to be poor predictors of parental behavior I or of children's develop¬
ment and behavior.2 The relation between social and environmental stresses on
parents and parental behavior has been found, on the other hand, to be an important
direction for research on parenthood.^
The importance of parental understanding of the child has been noted consis¬
tently in both research and clinical literature ."I Clinically, parents with serious
difficulties with the parental role are frequently described as lacking empathy with
their children.5
Studies of parental dysfunction have observed relationships between parental
thinking and parental behavior, and have also noted that parents who have abused
their children frequently lack an awareness of the effects of mistreatment or lack of
care of their children.^
13

u

In particular, parents with especially troubled relationships with their children
were frequenUy unable to perceive their children as having needs and rights of
their own. Other parents understood their children as separate individuals but in a
rather stereotyped way. Still other parents reasoned about their children as distinct
and unique individuals.'^ The patterns of parental thinking observed appeared to
parallel descriptions of different cognitive-structural stages in children's under¬
standing of others perspectives as they have been described by cognitivedevelopmental investigators. These investigators have described children s concep¬
tions of others as progressing from an egocentric focus on the self s perspectives to
an increasingly complex and comprehensive awareness of the perspectives and
intentions of others.®
Parental awareness can be thought of as an organized knowledge system with
which the parent makes sense out of the child's responses and behavior and formu¬
lates policies to guide parental action. At successive stages of parental awareness,
parents would theoretically be aware of deeper aspects of the child and of more
complex interactions between the child and themselves. With greater awareness,
greater flexibility would evolve in sorting through the dimensions and arriving at
resolutions of the tasks of parenthood. Parental awareness differs from parental
attitudes in the level of analysis of thought, representing structure of concepts of
people and roles rather than a more superficial point of view about specific care¬
taking behaviors and styles.
According to C.M. Newberger, the parameters of parental cognition are thought
to include two dimensions - a perspective taking dimension (that is, how the parent
conceptualizes the child and child's experience from the child's point of view), and a
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moral dimension (concepts of rights and responsibiliUes of the self in relaUon to the
child).^
L. Kohlberg describes the area of morality as "the area of conflicting claims of
selves", and he describes parental acUon as being, to a great extent, a process of
negotiation conflicting claims, explaining that many of the issues with which parents
must deal direcUy involve areas of conflicting claims, such as resolving conflict
between family members.

The needs and claims of the preadolescent in particular

often come into conflict with those of the parent or siblings, yet the parent must
make decisions about what he or she ought to do - decisions that may effect the
parent's own resources or contradict the child's will.
Regarding the preadolescent child, evidence from medical science, psychology,
and other areas is beginning to show that this "middle-aged" child is passing through
a very special, very critical period in his/her life. The change from childhood to
adolescence, we now see, is a tremendously important time. It is often also a terribly
difficult time for children and their families. Children aged eleven through fourteen,
must endure more changes than they will experience for the rest of their lives. They
are changing physically, sexually, mentally, socially, emotionally - in other words, in
every possible way.^ *
If you are a parent or teacher of a child in this age range, you have seen or will
see changes in how they think, how they look, how they feel, how they act, how they
eat. how they grow, etc. almost daily. There are more important changes taking place
at this time than at any other time except the very first year of life.
To further complicate matters, J.N. Tanner notes the great variability in the
physical and psycho-social status of these early adolescent children of the same
chronological age; *2 while another researcher in this field, J. Lipsitz, appropriately
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points out the myth of homogeneity (they are all alike) which serves as a strong and
often unyielding barrier to promoting the healthy development of the individual,
young adolescent.13
A. McGillicuddy-Delisi et al proposed that parents construct belief systems about
their children based on their parental conceptions of the child which provide the
basis for a predisposition to act in certain ways, •'i In addition, Sameroff has even
suggested that characteristics of mothers’ thinking about child development can be
grouped into stages that are analogous to Piaget's levels of cognitive development. ^5
In other words, although many experts acknowledge this period to be one of
great change for each individual family member, it appears that collective
developmental predictions concerning the age, particularly with specificity of timeframe, can prove a futile endeavor at best, and downright dangerous if consistently
held to in a rigid fashion, as often occurs with children in schools and other
institutions where leveling and tracking of developmental gains, such as academic
progress, is based most often on chronological age criteria.
The many aspects of tremendous growth and rapid change in this age group, if
acknowledged and perceived realistically by parents and educators, can enable them
to understand the importance of anticipating the necessity of role adjustments in
promoting a positive interpersonal emphasis during this life stage.
In addition, this preadolescent stage allows unique situations and opportunities
for parents to identify problems that are either residual from unresolved former
stages, or those that are newly appearing because of academic and social tasks that are
now more demanding.
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Parallel Qrpvth; Adolescent and Parental Psvchoancial Developn^^nf

Preadolescence is marked not only by disrupting acceleration of physical
development and physiological change, but also by emotional and social pressures
resulting from transfer of influence and authority outside of the family. Rapidly
changing cultural conditions widen the gap in understanding between parents and
their preadolescent children, often thrusting more responsibility for social adap¬
tation onto other overburdened social agencies, while demands for academic achieve¬
ment and peer conformity add to the difficulties of the preadolescent's family
adjustment.
Theorist J. Kagan identified a number of other significant psychosocial issues
that he feels play predominate roles, vying for preadolescent attention and
motivating individual psychosocial development. These issues, including sexual
inadequacy, interpersonal power, autonomy of beliefs, and acceptability to peers,
because of their strong motivating impact on the child, often overshadow the weaker
motive of school competence, which may exist, he feels, but to a much lesser degree.*^
Acceptability by peers, in the parents' case, is extended to include others partici¬
pating in a parenting role such as teachers and police authorities, as well as other
parents. To feel competent at this important task and to be valued and admired for
parenting skills appears to be a recurrent task which complicates the job of
parenting for many. Parents experience great stress believing that they must always
make the "right" decisions concerning their children. As for their children,
particularly those sensitive to their parents' needs in this area, the stress is also high,
as they attempt to be themselves, grow apart from the family, but never fall short of
parental expectations.*^
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It appears that this recurrent task, acceptability by peers, for parents as well as
children, occupies a precise and determining posiUon in the strengthening or
weakening of what can be viewed as a fragile relaUonship at this time, by intro¬
ducing a strong outside image-shaping influence.
During this period also, the biological stage of puberty seems to produce profound
repercussions on all other developmental aspects of the individual child's cognitive,
social, emotional and psychological development: therefore, there appears to be a
clearly established connection between the physical and the psychosocial develop¬
mental sides of the child.I®
As referred to earlier, this preadolescent child is in a state of transition,
changing physically, emotionally, psychologically, and socially. This child is
entrenched in an extremely contradictory developmental period, associated with a
strong need to establish autonomy while, at the same time, gain security through
admittance into an accepting peer group.

Preadolescent Physical and Sexual Development

Physically, today's boys and girls are taller and heavier than their parents or
grandparents were at the same age. Children are also healthier and can expect to live
longer than any generation in history; and when it comes to physical energy,
preadolescent youngsters are truly mysterious. When we want them to be quiet and
attentive, say in math class, they are twitchy and bouncy. When we need their
physical effort, emptying the car of grocery bags, they seem to be unable to lift a
finger from exhaustion. Opportunities for both frequent physical movement and
relaxation and daydreaming appear to be a must for this age

group.20
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This is also the age of the "growth spurt". Children grow more in height and
weight during these years than during any other period: girls before boys, but by the
beginning of high school, most boys have begun to catch up and pass the girls in
physical growth. This means that preadolescents must face new bodies, in muscular
and skeletal terms, which must be mastered all over again. Self-consciousness about
physical appearance is probably as high as it will ever be. This phenomenon also
accounts for much of the egocentric behavior that so irritates adults. Children are
very concerned that they are "normal" in terms of development when compared to
their peers, and just as sure that they probably are not.21
Puberty, the arrival of adult sexual abilities, has been appearing earlier and
earlier with each passing generation. One hundred years ago puberty arrived, for
the average American girl, at about 16.5 years of age. We've come a long way since
1885! Medical science says that today's average American girl reaches puberty at 11 5
years of age. This is a drop of five years in the last century alone. As a result, today's
early adolescent is much more sexually mature in both a physical and social sense,
boys as well as girls.22
Research indicates this earlier maturation in human growth generally, as
evidenced by height and weight increases, earlier age of menarche, younger
development of secondary sex characteristics, etc. also triggers muscle development
in males, but it also points out that males appear to lag some two years behind females
in psychosocial development.^^ Of course, with this in mind, it is imperative that
parents and educators be aware that the variability of physical, social, and sexual
maturation in this age again interacts with cultural expectations of being male and
female, which in turn, impacts on the child's self-concept in either positive or
negative ways. For instance, life is much more difficult during this preadolescent
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period for the slowly developing male who cannot successfully compete in the much
admired and parent applauded athletic programs It is for this reason that parents are
advised to provide a variety of experiences which can be done alone and with the
family exposing the preadolescent to activities which reflect the cultural pluralism
which exists in his/her world. This type of interaction with the family and within
the larger community can provide the means for the child to enhance his selfknowledge and knowledge and perceptions of others that are vital parts of his/her
world. It will also expand the child’s ability to comfortably engage in interpersonal
relationships with a larger variety of age groups and personality types and to
positively adjust to meeting the needs of others at times, as well as him/herself.24

Emotional and Personal Developmental
Tasks of the Preadolescent

The literature also strongly indicates that pubescent children find the myriad of
social and emotional changes during this period in their lives to be very confusing
and unsettling. Identity problems, self-concepts needs, the autonomy vs. dependence
issue - all tend to impact very critically on the individual development of the
preadolescent.25
Personal and social tasks to be accomplished at this life stage have been defined
chiefly through the work of Erick Erickson. Erickson, a major theorist in this field,
developed a series of personal developmental tasks beginning with 0-6 years identi¬
fied as childhood and progressing through the juvenile era (6-12 years), and the
period he termed adolescence (13*18 years). To each stage he attached a personal
developmental goal, task, or challenge to be overcome or mastered. At stage I (0-18
months), the task differentiation deals with trust and mistrust. At ages 1 1/2 to 3
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years, the task involves autonomy and shame, and so forth. When we reach the
juvenile era, the task is mastery vs. inferiority; and in the adolescent stage, the task
idenUfied is that of identity and idenUty diffusion. It is with these last two that the
preadolescent parent and educator are most concerned because they appear to
establish a link between self-concept development and the cognitive domain.2b

Peer Influences and Dependence

At this stage, parents and teachers who are used to being the absolute center of
their children s lives are often shocked and dismayed when they discover that this is
no longer the case. Most adolescents are driven by a tremendous need for indepen¬
dence and autonomy, yet they also experience a strong desire to remain protected - to
belong to a protective unit; this is where the "extended family", not in the usual sense
of that term, but in this case referring to the peer group, takes a decisive position in
the child's life. It offers the means to independence and the security of belonging,
the protection of the unit; "to belong" becomes of prime importance. We adults must
offer these children responsible ways of showing their independence and separate¬
ness from us, otherwise, rejection of adult values and resistance to adult directions
become the most tempting ways our youth have to express these needs.^^
Much has been written concerning the development of and effect of peer
pressure on the preadolescent and his family. At this particular time the capacity to
sustain emotionally supportive relationships begins to appear. Although there does
not seem to be universal agreement as to precisely when the preadolescent starts to
move from the more superficial, transient friendships of childhood to more stable,
emotionally rewarding relationships, experts do agree that during this period the
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peer group becomes increasingly significant and influenUal 28 In fact, when one
parent is absent, research indicates that peer dependence seems greater.29
Given this research, the challenge to parents and educators of this age group
expands to include the need to provide experiences that attempt to reinforce positive
channeling of attitudes and values of the preadolescent peer subculture in healthy
and productive ways.30
In connection with this idea, researcher and author T. Gordon stated that peer
acceptance may be traumatically and negatively affected by attaining high grades,
while achievement in sports’ activities most always assures increased popularity.31
From this, certainly, it is easy to see how peer perceptions and attitudes can directly
link to self-concept development both positively and negatively.32 On the other
hand, several studies also link the importance of parental values to self-concept
development, but principally in the areas of educational aspirations and occupational
goals.33 The process of integrating sexual intimacy concepts are, for the most part,
more subject also to peer group influence.3'^

Preadolescent Egocentricitv

In addition, the preadolescent child is intensely curious about him/herself,
others and the world generally. His/her intellectual and physical restlessness
suggest the appropriateness of an active, engaged family and peer social life,
combining the freedom to safely experiment in developing personal decision making
skills. 35
Teens desperately want to be understood. They need acceptance by others, but
acceptance doesn't necessarily mean that parents always need to agree with the
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Child s feelings, opinions, or acUons. It simply means that they understand and are
able to get that message across to their children. When parents can demonstrau that
they understand their preadolescent s feelings, they help build a foundation for
future problem solving in their chilcl.36
As mentioned earlier, this is also the time when the self-concept sinks to an all
time low. Pre-teens think the whole world is watching them. Along with this idea of
self-image, it is the time for rapidly multiplying but short lived interests to abound. It
seems that our preadolescents are searching for the one thing that makes them really
special, unique, and valued. This is a time for exploration, but again parents must be
actively involved to make sure the consequences of such vital learning are positive
and not harmful in any lasting way.^^
In the field of psychosocial development, Erickson described eight stages in the
socialization process which help explain this aspect in the maturational timeline of
pre-teens. The pubescent stage is one of identity formation; therefore, psychosocial
factors, as well as, cognitive factors, must be considered in attempting to understand
and adjust to the developmental process of the age. This preadolescent period seems in
an ambiguous flux - at once seeking to identify a personal uniqueness while estab¬
lishing and clarifying a sense of belonging and relatedness.
As the early adolescent seeks continuity of his experiences from
moment to moment and between the way he perceives himself
and the way others perceive him, he gradually acquires a sense
of identity and develops a self-concept which is congruent with
his reality.
(Erickson, 1968)
Cognition refers to the logic a person employs in order to make sense of the
world. The parent-child relationship is an aspect of the social world that falls within
the domain of social-cognition, the logic of thinking about persons and relationships
in the social world. Research here indicates a parallel development in the social-
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cogniUon area between preadolescents and their parents, in exercising their parental
role, and in the way each acknowledges and responds to the people in their immediate
world.39
David Elkind speaks of the characteristics of early adolescent egocentricism
which stems, he explains, from the child’s inability to differentiate personal concerns
from those of others and often results, he feels, in the development of overconcern,
fear, and sometimes even anger. Elkind speaks of an "imaginary audience" who, he
explains, are seen at various times, as being very critical or admiring of the child. At
the same time, the child constructs a "personal fable" of uniqueness. Elkind feels that
this stage passes in the child to the extent that he/she develops to the point of
distinguishing between his/her own preoccupying concerns with others' thoughts
and finally is able to integrate others' feelings realistically; thus reducing the
strength of his/her own concept of uniqueness and the stress associated with it.*^®
Research also acknowledges the presence of this egocentricism in some parents
when they describe their relationship with their children in terms of themselves their own needs and feelings are viewed and projected onto the child without
recognition of the child as someone separate and unique.^'
If our ultimate goal is to maintain emotional contact as our pre-teen matures, it is
especially important for parents to remember that communication involves both
speaking and listening skills. One technique suggested by experts in this area is
called Reflective Listening. This is described as a way to shov/ pre-teens that their
message has been fully understood. The parent becomes a mirror to help the child
"see" themselves and their feelings more clearly. It is not parroting, not saying. "I
know how you feel." That statement can't really be entirely true and often comes
across as being a placebo or phony empathy. It is repeating the message while
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picking up the feelings seen and heard behind the words said. With the use of
Reflective Listening, parents can help preadolescents see a problem from a more
rational or ‘other" perspective. By labeling emotion, parents also help children
discern how they are actually feeling when often this is unclear to them until they
hear it themselves.^2
Parents want preadolescents to keep sharing their feelings as they get older and
move away from the family emotionally and physically. Using open responses, not
closed ones, is another method to aid this goal's achievement. An open response
neither adds to nor subtracts from your pre-teen's message; it's interchangeable with
it. When you use an open response, you show that you understand what your child is
trying to tell you in its entirety - the feelings as well as the actual words. A closed
response, on the other hand, implies you haven't really understood what was said;
closed responses often pass judgment, interpret, or analyze. By using Reflective
Listening and Open Responses you aren't indicating that you are always in agreement
with the child's perceptions; you are simply saying that you care enough to under¬
stand how the child feels, and acknowledging in a meaningful way to the child that
you view him/her as perhaps feeling differently than you do at times.'^^
Also during this period, it is essential to offer choices to children as much as
possible. Pre-teens need to be included in decision making in order to develop and
perfect this skill. This method of encouragement raises self-esteem, and teens and
pre-teens are less likely to rebel and resist when they are part of the decision-making
process and are thought of as independent, valued, and responsible enough to do so in
the eyes of their parents."^^
Of course, expressions of love in all forms are imperative at every stage of
development. Discipline and loving encouragement go hand in hand; through gentle
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words, soft touches, unexpected rewards of attention and Ume. it is felt that the child is
given the opportunity to develop a sense of self-respect and self-control 45 With
discipline, the parent provides a learning tool for self-discipline; it is a guide towards
a child s acceptance of responsible independence. In addiUon. parents serve as
models of responsible, mature behavior that they hope their children will imitate.46
Knowledge of contracting strategies and note swaps between parent and child as
a means to more effecUve and posiUve bonding and communicaUon during conflict
periods; and awareness of the importance of the parents' body language, as well as
words and actions (non-verbal communication), in the defusing or escalating of tense
situations in the home involving these two highly connected family members, are
other ways suggested in which a parent can genuinely help the child and support
him/her in seUing realistic and achievable goals in school and in life generally.47
Dr. Dan Kiley sees the consequences of out of control children and parents who
refuse to recognize the need for their controlling but separate influence in their
children's lives in two ways. The world stops children out of control either when an
authority figure, other than a parent, slams the door of opportunity or nature
exercises its options, making children conform to physical laws. Both constitute rude
awakenings and trouble for parents, as well as children as Dr. Kiley sees it.48

Preadolescent Coflnitive Development

The story of rapid change in preadolescents continues in the area of mental
maturation also. Today's early and pre-teens are not easily impressed. They have had
more exposure to the world than any generation in history. Nursery school, kinder¬
garten. radio, television, movies, and magazines have taught them a great deal about
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the world long before they come to school. Most children have traveled farther,
moved more frequenUy. and seen more places by the time they enter middle school
than their grandparents did in a lifetime.
Our society’s children are brighter and more knowledgeable than past gener¬
ations. but they may not be better students. Today's youth is stuffed to overflowing
with information, useful and useless, and some have a very hard time deciding which
is which; that’s where parents must step in again to help.
It is also during these years that children spend in middle school that most
students will undergo a profound change in their ability to think. This is not a change
in their I.Q.. and it is not becoming smarter in the usual sense. Their minds change
from childlike to adult, not so much in what they think but in how they think.
Abstract Conceptualization as a cognitive mode appears; they no longer need rely
entirely on their senses to define their world and learn from it."^^
Piaget and Havighurst dominate the cognitive realm, each having developed a
theory of cognitive growth, with task accomplishment component, which attempts to
ease the job of understanding this aspect of the preadolescent maturational progres¬
sion.
Robert Havighurst believes that the human individual learns his way through
life. In his theoretical task model, accomplishment of developmental goals constitutes
the individual's healthy and positive response to his environment and society
generally. Therefore, the individual learns these to be judged and to judge himself to
be a reasonably happy and successful person.50
A developmental task is one which arises at or about a certain
period of the individual’s life, successful achievement of which
leads to happiness and to success with later tasks, while failure
leads to unhappiness in the individual, disapproval by society,
and difficulty with later tasks.
(Havighurst, 1953)
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Havighurst describes the origin of the developmental task in terms of the indi¬
vidual in his relaUonships to society. As the individual grows, it is customary to
expect to find oneself possessed of new physical and psychological resources and
also faced with new demands and expectations from society. Some tasks are mainly
physical (learning to walk), some social (learning to be acceptable to the opposite
sex), some cultural (learning to be a good citizen), and some educaUonal (learning
to read). The source of other developmental tasks is the personal values and
aspirations of the individual himself. These may come from organic or environ¬
mental influences but are the essence of the person himself and. as such, become
a strong influencer in the development of that individual.5 •
As Havighurst sees it. the developmental tasks of middle childhood or preado¬
lescence have three pushes: a psychosocial thrust - out of the home into the peer
group, a physical thrust - into the world of games and work, and a mental thrust into the world of adult concepts, logic, symbolism, and communication. A fourth
recurrent task, that of learning to get along with age mates, comes again with the
changed nature of the growing

individual.52

Although all of Havighurst tasks are interrelated in the developmental process,
four in particular have a profound influence on the need to recognize and anti¬
cipate role adjustment at this preadolescent stage. Havighurst identifies the building
of a wholesome attitude towards oneself as a growing organism, developing a social
personality - that is learning to get along with age mates, developing a conscience
and a scale of values, and achieving a personal independence to become an auton¬
omous person - able to make plans, act in the present and immediate future and
independently of parents and other adults, as four tasks which are vital to the posi¬
tive development of the growing

individual.53
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Jean Piaget developed his cogniUve theory of development by systematically and
direcUy applying the tenets of careful observaUon of children at his InsUtute of Child
Study in Geneva, as well as at home with his own children. He came to the conclusion
that growth is a process of interacUon, and that the nature of the intellect changes
significanUy over time, but that these differences are not of degree but kind (quality
not quanUty). Each of the familiar stages in his theory (0-2 years, the sensori-motor:
2-7 years, the intuiUve-preoperaUonal,- 7-11 years, the concrete operations; and 11-16
years, formal operations) is a system of thinking that is qualitatively different from
each preceding stage.5^^
It is during Piaget's stage termed formal operations (ages 11-16 years) that the
preadolescent begins to develop the abilities to think in more abstract terms; he/she
begins to be able, for the first time, to "think about thinking " and to critically exam¬
ine the process of concept formation as it translates into action.55
These children then appear to be subject to growth spurts in both the physical
and cognitive realms. Studies indicate that brain growth reaches a series of plateaus
at ages five, nine, and thirteen. Consequently, at age thirteen, when most children
are in grades seven and eight, more failures and absenteeism are recorded than
during any other years.56 The main investigators in this field Conrad Toeffer and
biologist Herman Epstein labeled their theory "Brain Growth Periodization", and
Toeffer delineates within it specific periods of time when his research indicates that
the brain itself appears to go into a hiatus of sorts. Size maintains itself, weight
remains constant, no new dandrites or axions are produced nor is there any extension
or spreading of these receiver or sender mechanisms.5’7
The work done at the Arnold Gesell Institute of Yale University seems to both
build upon Piaget's work and lend credence to the research of Toeffer and Epstein.
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They reached the conclusion that not only did cognitive growth uke place in stages,
but that these stages were like leaps forward and inevitably followed by quiet periods
of integration .58
Taking all this into consideration, it is not difficult to understand the apparently
inflated failure rate of children in the middle grade levels in most junior high schools
and middle schools today. Seventy-eight percent to eighty percent of all middle
school aged children are concrete learners according to the research, and yet sixtyfive percent of typical junior high curriculum is based on abstract thinking ability.
Furthermore, only twenty percent of early adolescents learn best in the lecture
setting, but seventy percent of the traditional junior high curriculum is lecture
format oriented.59 At this rate unless we are more sensitive to the research being
done on this special age group and begin to translate these findings into significant
changes within our schools and homes, we may very well be accused someday of
programming our children to failure situations.
To obtain a true picture of the frustration suffered by many in this life stage one
must add to the above findings the studies of school dropouts conducted at the
University of Southern California which show eighty to eighty-five percent of all
students interviewed stated that they "stopped out" of school initially in grades seven
and eight;^^ and the findings of the U.S. Department of Health, Education, and Welfare
which reported that the highest incidence of vandalism in schools is also directly
attributable to this age group.
A part of the academic problem as cited here may result from the fact that up to
this time children may have been able to successfully hide learning and behavior
problems; however, as academic and social demands increase, higher learning
problems, inpulse-control difficulties and attention deficits often then become
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apparent inside and outside of school. When a child feels threatened by his inability
to keep up, he may respond defensively, perhaps through aggressive or passive
withdrawal and depressive behavior.62 u appears a reasonable conclusion to draw
that if parents and teachers can maintain a realistic perspecUve in viewing their
preadolescents and maintain an open communicaUons system, they may be able to
identify children "in need" when the problems first become apparent and encounter
less defensiveness in attempting to find soluUons. The problems themselves are also
less highly volatile and less likely to linger beyond this stage or intensify into more
complicated issues as adolescence is entered. Parents, by their attitude and actions,
can go a long way in identifying and remediating problems and, at the same time,
provide a supportive and cooperative environment that encourages children and
school personnel to help in finding viable answers.
The developmental capacity for Piaget s formal operations, which begins to take
root at this time, means efforts by parents and educators should be directed toward
identifying practices that will facilitate the transition to formal and analytic thought
and, at the same time, insure that options remain open for preadolescents to enter into
higher intellectual thinking modes throughout this period.
Parents can aid in their preadolescent child's cognitive development by pro¬
viding a variety of out of school, hands-on, experiential activities and by allowing
children to develop the independent status they need by trusting them to do for
themselves whatever they are capable of doing alone, without adult coaching,
direction, or criticism, so that they can utilize the concrete learning strategies which
they are accustomed to, while stretching their cognitive abilities to develop the
analytic thought processes. Successes at the hands-on level may, therefore, be used to
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foster a successful self-image of accomplishment and confidence, enabling children
to risk seeking success at the higher, less competent level.

Coanitive Structure of Parenthood

The parent’s conceptions of the child (reasoning about the child’s experiences
and the effects of experience on the child) and of the parental role (the parent’s
sense of justice and responsibility in viewing their status in the child’s life) seem
logically to represent cognitive structure in parenthood. In cognitive-developmental
research, cognitive structure refers to stable patterns of thought that define how an
individual makes sense out of experience and organizes his or her responses to it.
Structure defines the capacity of the individual to acknowledge and to utilize what is
in the environment. Through interaction with the environment, the structure of
thinking appears to undergo a process of transformation through sequential develop¬
mental stages.^'^
The theoretical basis of most ontogenetic analysis of parental understanding
derives from the cognitive-developmental work of Selman, Kohlberg, and Gilligan.
These investigators have described the development through childhood and into
adulthood of awareness of persons and of relationships with others in three major
dimensions of the social world. Selman has described the development of self’s
interpersonal awareness and the awareness of the perspectives of others. Kohlberg
has studied the development of concepts of rule-making and conflict resolution
between persons. Gilligan has analyzed the development of concepts of self-other
responsibility and of interconnectedness between

persons.^5
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Parenthood requires that these dimensions of social understanding be applied to
a unique domain of interpersonal relationships, one marked by inherent inequality
and interdependence, and by conUnuing changes in the balance of the relaUonship.
The parent assumes preeminence as creator of the prevailing rule structure while, at
the same time, fostering the nurturance of a criUcal emoUonal Ue. As the child
grows, the parent s preeminence is challenged by the child’s emerging personhood
and autonomy. This places a demand on parental cognitive resources to interpret the
meaning of the child’s overtures. solicitaUons. and responses. Similarly, the parental
experience taxes and potentially expands previously held conceptions of reciprocity,
communication, trust, and conflict-resolution in close relationships.^^
In an initial study of fifty-one urban parents conducted by Dr. Carolyn Moore
Newberger. four qualitaUvely different levels of parental awareness were discerned
and described, with each successive level representing an increasingly
comprehensive cognitive perspective from which the relationship issues, discussed
in the interview technique employed for the study, may be viewed. The first or
egoistic level of awareness, is one in which the parent only experiences issues as ones
affecting himself; needs are themselves experienced as parental needs first and
foremost. At the second level, parents reasoning resolves issues and justifies childrearing beliefs and choices by drawing upon the rules, explanations, and "conven¬
tional wisdom" offered by the tradition or authority to which the parent ascribes.
This is the conventional level orientation. The third level, the individualistic
orientation, expands reasoning to include the child’s experience from the child’s
point of view; and at the fourth level, the analytic (system) orientation, parents
understand these various perspectives to be parts of an interacting system of mutual
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relauonal influences. With each successive level change, parental reasoning
expands to include a perspective not available at the preceding level.67
In order to study the relaUonships between parental awareness and parental
behavior. Newberger conducted two other controlled studies involving parents from
both urban and rural locaUons with histories of having physically abused or
neglected a child. These results also strongly suggest a relationship between parental
cognition and parental treatment of children.^
The research reported here represents a beginning and continuing effort to
analyze parental dysfunction from a cognitive-developmental perspective. The
findings of these analyses of parental awareness in parents reported to have abused
or neglected their children suggest that the developmental maturity of parents'
awareness of children and the parental role may be importantly implicated in
parental function and dysfunction. Significant relationships were found between
maturity of parental cognition and a protective service history of having abused or
neglected a child in two samples of parents from very different ethnic and geograph¬
ical backgrounds.^^
In cognitive-developmental theory, a developmental sequence is characterized
by increasing adequacy of understanding. As discussed earlier in relation to the task
models of preadolescent development, at each successive level the individual's
knowledge system contains an increased amount of relevant data from the environ¬
ment and the ability to use that data in more flexible and adaptive ways.
Several criteria have been established for validating a cognitive-developmental
stage sequence. The first criterion is that each stage must be qualitatively different
from other stages with each successive stage building from rather than discarding
the previous stage. The levels of parental awareness appear to describe qualitative
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differences in parental reasoning. For example, the shift from the Level 2 avareness
of the child as a type vho is understood from the perspecUve of the conventional
wisdom about children to the Level 3 awareness of the child as a unique individual is
more than the adding of unique individual characterisUcs on to character type
characterisUcs. It represents a qualitaUve reorientaUon in how children are known
and understood. The child is understood now not only in reference to how he or she is
like other children in general but also in reference to how they are different and
unique from those other children. This provides the parent with a more flexible set
of concepts with which to resolve issues in the parental role.^®
The second criterion, the concept of structure in developmental stage theory,
refers to stable patterns of thought that are applied consistently across different
aspects of experience. Newberger's parental awareness interviews revealed that
responses are usually consistent in focus from issue to issue. Further, reasoning is
consistent between the personal What do you think?" questions and the more actionoriented What would you do?" questions, posed by specific dilemmas presented to
clients.^*
The third criterion, validation of an invariant developmental sequence, is
especially complex. Newberger's research did uncover some preliminary evidence
that parental awareness levels represent a developmental sequence that proceeds
from lower to higher levels. This evidence derives from two cross-sectional analyses,
one of parents with differing years of parental experience and the other of children
of different ages. In the parental analysis, a relationship was found between years of
parental experience and parental reasoning. When parents with the same number of
children are compared with each other, parents with older children reason at higher
levels than parents with younger children it was found.^2
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It would seem that parents who reason at very low levels of parental awareness
would be more likely to be inadequate parents. But perhaps with strong supports in
their lives, such parents would be able to raise their children adequately. Conversely.
It would seem that parents who reason at very high levels of awareness would be the
most likely to raise their children well. But under extreme stress, such as sometimes
occurs in families with preadolescent children, even these parents might have
serious difficulties in the parental role.

Societal Influences and Family Stress

There are many modern societal stresses that certainly can and do have a pro¬
nounced effect on the relationship between the preadolescent and his parents. The
fact that there has been a shift in traditional family patterns, loss of the extended
family and adoption of alternative lifestyles in family living and relating, or the
increase in the number of blended families are but a few. An increase in the rate of
divorce, joint custody arrangements, recorded increases in maternal employment
outside of the home of large numbers of women with children under the age of
sixteen, and rapid changes in both attitudes and behaviors of contemporary youth
regarding sexuality and substance abuse result in a greater number of traumatic
choices facing preadolescents. These issues underscore the importance of providing
opportunities for young people and their parents to strengthen their relationship
through nurturing the emotional ties that aid a positive arrival in this pivotal stage,
which, according to Erickson,". . . often acts as a recapitulating agent for earlier
stages while simultaneously anticipating all future stages"
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Another societal stress which impacts on the modern family is the overall
increase in the suicide statisUcs relating to very young children, as young as ten
years of age. which appear to be rising rapidly. In the past, childhood was somehow
thought to be an invulnerable stage of development not subject to serious feelings of
hopelessness and depression. Today, we recognize that society no longer shields the
very young and inexperienced from the same feelings of sadness and despair that
adults experience. The increased use of drugs and alcohol, and the pressure to live up
to higher expectations are factors also reaching into the ranks of the younger pre¬
adolescent age group.
Worcester Police Captain Edward P. Gardella of the Crime Prevention Unit
conducted a suicide prevention workshop for Worcester vocational teachers in the
fall of 1985 at the Worcester Industrial Technical Institute. In his Ulk, Gardella
explained that the rise in the number of young suicides can be attributed to many
factors, and that among the most influential, in his opinion, appear to be the
diminishing child support systems in effect, the increase of the phenomenon of
complex family lifestyles, a growing lack of trust in adults and institutions amongst
young people, changing value systems in the adult community as well as with
children, and the increase of dual career families in recent years.^'^
The number of divorces has tripled in the last twenty years;
coincidentally, so has the number of young suicides.
(Gardella, 1985)
Such dramatic revelations demand that attention be paid to this group. Society,
on the whole, and parents, in particular, pick up a huge monetary and emotional
price tag for unconsciously ignoring or intentionally overlooking this large group of
youngsters whose needs must be recognized before they can be properly addressed.
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Ereadoigscent Moral Dev<»|npfp^pt

In speaking of moral issues such as suicide, one must not overlook the
development of moral judgment patterns which, like Piagets stages, develop in a
sequence, according to one of the leading authorities in this field, Kohlberg. Like
Piaget s stages, each of Kohlberg's stages is qualitatively different from its
predecessor and represents a new and more complex and comprehensive system of
mental organization. In similar Piagetian fashion, each of Kohlberg’s moral stages of
development is age related within general groupings; a child cannot skip a stage but
will often prefer moral judgment one level beyond his own. In this theory it is
primarily with stages three and four (conventional level) that the preadolescent and
his adult supporters are concerned. Kohlberg’s developmental framework suggests
that children between nine and twelve are maximally ready to discuss and exercise
moral judgment. This is a time both cognitively and personally (emotionally) for
them to move into stages three and four of moral judgment; and, it makes most sense,
according to the theory’s author, for parents and educators to begin to provide
experiences to ensure growth beyond stages one and two (pre-conventionai level) past the level where moral judgments are exclusively self-serving and egocentric.^5

Summary

It appears that in each of these developmental growth models, the range defined
as preadolescence, late childhood, early adolescence, or juvenile (and sometimes, as
with Kohlberg’s moral developmental theory, a combination of two stages) presents
an opportune time for all sensitive to the needs of this age group to capitalize on the
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preadolescent s emerging intellectual and affecUve abilities to understand and appre¬
ciate the emoUonal forces in his/her life, as veil as the increasing need to do this in
the search and struggle to establish his/her own identity.
What strange beings these children are. Rapidly changing, unpredictable,
difficult to understand and sometimes impossible to deal with reasonably. A sense of
humor and a good memory can be essential life saving devices in this confusing time.
It should make us realize that although they may not ask for it, today s preadolescents
need the understanding support of parents and teachers much more than their
grandparents ever did. Realistic awareness and sensitivity are our allies also in
helping us to maintain and promote positive bonding and an extension of our rela¬
tionships with our children as they mature into the adult world.
Through all of this, it is important to emphasize that the construction of parental
understanding is by nature embedded in the subjective experience of the relationship
and the connection which the parent is aware of between himself and the child.
Qualitative understanding of the nature of the relationship, therefore, is subject to
variation according to the perspectives of the subjects involved (i.e. the nature of the
parent's true feelings, the source and values of the external authority system, the
personality of the child, and so on) and each of these, in turn, is determined in large
part by each family's own particular realities, culture, and historical timeline.
What is gained from such a study as this is an appreciation of the complexity and
flexibility of the underlying cognitive and emotional resources a family has available
to interpret and to help resolve conflicts and to address tasks inherent in the parent/
child relationship as it changes to one of adult/adult.
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CHAPTER III
METHODOLOGY

Introduction

This study was primarily concerned with parent personal contact knowledge and
perceptions of their maturing preadolescent, seventh grader. Therefore, it was
necessary to use a methodology which lent itself to the discovery of parental per¬
ceptions as well as parental knowledge. The study was interested in parents’ feelings,
thoughts, and impressions regarding their child. It was because of these consider¬
ations that a specially designed preference questionnaire with a follow-up parental
evaluative instrument was used.
The initial questionnaires asked a series of twenty multiple choice questions and
called for ten open-ended, short answers to be written on the form by all parents and
student participants. ^ By encouraging parents and children to compare and discuss
areas of questionnaire agreement and disagreement after completing this first
instrument, it was anticipated that a follow-up Parental Evaluative Questionnaire
would gather information concerning the effectiveness of this method as a technique
to help parents maintain present productive levels of communication or to open new
avenues to that end.^ The parental evaluative instrument contained eleven multiple
choice items.
Ninety seventh grade children participated in this study. Both parents of all
children participating were asked to respond to questionnaires independently of each
other and of their child. All questionnaires were coded by family for later analysis
and correlation of results. It was anticipated that in some cases where a child had
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contact with only one parent, parental parUcipaUon was necessarily limited to that
parent.
This study involved examination and comparison of questionnaire reponses
produced by seventh graders and their parents. A breakdown of results along gender
and familial lines was studied in charting information for purpose of more precise
and detailed discussion and analysis of this phase of the study. In analyzing this data,
frequency tabulations were made indicating how all respondents answered each item
on the Initial Preference Questionnaire and the Parental Evaluative Questionnaire,
Frequency distributions were used to describe response patterns to opinion items for
each respondent group on all questionnaire items of the Initial Preference
Questionnaire and on the Parental Evaluative Questionnaire. This was done using the
"CODEBOOK" operation of the computer program "Statistical Package for Social
Sciences" (SPSS).^ In all frequency tabulations, the groups were tabulated as a whole
and as a stratified sample where appropriate.
Using the SPSS operation "CROSSTABS" a comparison was made between
agreement and disagreement in the responses of each sub-group population involved
(i.e. all mothers, all fathers, mothers of girls, mothers of boys, father of girls, fathers
of boys, parents of girls, parents of boys) to each of the opinion statements on the
questionnaires. The "CROSSTABS" operation produced the chi square statistic for
independence which was used to test hypothesis concerning the relationship between
agreement and disagreement response patterns to questionnaire items. Responses
were compared for significance to the .05 level.4

47
Description of the

Populat inn

The seventh graders participating in the study did so through their mandatory
health classes. The school district, composed of upper and middle socioeconomic
suburban neighborhoods, expends approximately $3,000.00 per pupil. The primary
language of all students and their parents who participated is English. Approximately
42 percent of the community’s budget is spent on education with nearly 88 percent of
the population graduated from high school and over 60 percent of the community’s
graduating seniors enrolled in four year colleges.5 Ninety seventh grade students
participated and one hundred and sixty-nine adults. This population was chosen
based on availability. The adults were parents of the student participants.

Design of the Study

The following procedures for administration of the questionnaires to students
and their parents were used:

Stage One
Written permission was obtained from parents for their children to parti¬
cipate in this research study; parents were also asked to acknowledge their
own participation.

Stage Two
The child took home two identical, twenty item preference questionnaires
consisting of a multiple-choice format and two ten item, short answer
questionnaires with instructions for both his/her parents to complete and
return these questionnaires in the accompanying envelope via the child.
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The child vas instructed not to inform parents of any specific responses,
and parents were instructed not to consult with their child or their spouse
concerning responses on their quesUonnaires. Parents were instructed to
answer the questions as they thought their child would answer, not as they
wished their child would respond.
Stage Three
When all parental questionnaires had been returned, a family code was
assigned to ease the task of correlating results.
Stage Four
Having returned his/her parents' completed questionnaires, each child then
completed an identical twenty item preference questionnaire consisting of
the same multiple-choice format and a ten item, short answer questionnaire
identical to their parents’.
Stage Five
After completing the questionnaire, the child returned his/her copy to the
researcher, and a matching family code number was assigned as was
designated for the child's parents.
Stage Six
When all questionnaires had been returned, matched by family code num¬
ber, and duplicated by family, the child was given copies of all question¬
naires produced by his/her family to take home; the family was then
encouraged to compare and discuss their answers.
Stage Seven
Approximately ten days after the return of the initial questionnaires, the
child was given two copies of an eleven item, multiple choice questionnaire
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for parents to complete and two coded envelopes in which to return the
instruments. Items on this follow-up, parental evaluative instrument
addressed the issue of parent-child interacUon as a result of their participa¬
tion in this research study. Parents were again asked to complete the
follow-up instrument without consuWng each other and to return the
follow-up instrument via their child in the envelopes provided.

Instruments Used to Gathftr Data

Separate questionnaires were administered to all student and parent participants
in the study. Students and parents both responded to the Initial Preference
Questionnaire (see Appendix A) containing twenty items in a multiple-choice format
and ten short answer, open-ended items that required participants to write their
preference choice on a line provided below the question. Parents were instructed to
answer this instrument's inquiries as they thought their child would respond and to
work independently of their child and their spouse. Parents alone were asked to
respond individually to the eleven multiple-choice items on the Parental Evaluative
Questionnaire (See Appendix B). Separate directions were supplied with both
instruments.

Analysis of the Data

This study gathered preference responses of seventh graders and their parents.
Parents were asked to respond to questionnaire items independently on the Initial
Preference Questionnaire, as they thought their child would respond. This study was
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concerned with how well parents knew their children regarding daily personal
contact knowledge and perception. A careful description and analysis of the
questionnaire responses was conducted, and the number and percentage of students
and parents responding in various ways to each questionnaire item will be presented
in Chapter IV. A breakdown of results along gender and familial relationship lines
will also be presented in Chapter IV. In analyzing the data, frequency tabulations
were made indicating how all respondents answered each item on the questionnaires.
T-tests were also run, and comparisons were made between parental and child
responses, and within other stratified samples where appropriate, yielding a chi
square statistic. Responses were compared for significance to the .05 level.
A second phase of the study involved all parent participants completing a
Parental Evaluative Questionnaire concerning the effectiveness of study partici¬
pation on encouraging interactive communication between parents and their
children and sensitizing parents to the various developmental changes their
children are experiencing and how these changes can impact on many interper¬
sonal facets of family relations. Again a breakdown of results along gender and
familial relationship lines, along with frequency tabulation and T-tests, were
conducted. Results of this analysis will also be presented in Chapter IV.

Permission to Conduct the Study

Permission was granted by the parent of all participants, allowing his/her
child to participate in this study, and also indicating his/her individual decision to
participate as well. (See Appendix C for sample letter.)
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Permission was also granted by the Superintendent of Schools of the_
Public Schools, allowing the researcher to conduct this study. (See Appendix D for
letter granting this permission.)
Along with the parental permission form, a Parental Informational Packet was
sent home describing the purpose, format, and content of the study. (See Appendix E
for copies of the Parental Information Packet.)
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CHAPTER IV
RESULTS AND DISCUSSION

Introduction

This study was concerned with the extent of parental daily personal contact
knowledge and parental perceptions held by adult participants of their maturing
preadolescent seventh grade children. By encouraging parents and children to
compare and discuss areas of Initial Preference Questionnaire agreement and
disagreement after completing this first instrument, information was gathered using
a second data collection device, the Parental Evaluative Questionnaire, administered to
parents independently, concerning the effectiveness of study participation in
helping parents improve communication with their children and sensitizing them to
their child's changing developmental needs.
The instruments used to gather data were the Initial Preference Questionnaire
and the Parental Evaluative Questionnaire described in Chapter III of this study and
found in their entirety in the Appendix of this document.
The implications and limitations of both kinds of data collected will be discussed
in Chapter V of this study.
Tables 1,2, and 3 present data relating to population sample selection and
describe the two follow-up intervention strategies employed to aid efficiency and
accuracy in accounting for study participation.
Tables 4 and 5 illustrate pertinent characteristics of each of the two main
groups of study participants, parents and their seventh grade preadolescent children.
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Table 6 begins the actual data presentation on parent-child response agreement
to Items contained in the Initial Preference Questionnaire, the first of two data
gathering instruments used in this study.
The data will be presented in the following order:
A.

Comparison of Agreement Responses Between Parents and Children on the
Initial Preference Questionnaire Items

B.

Discussion of the Results of Data ObUined from Analysis of Participants'
Responses to Items on the Initial Preference Questionnaire

C.

Comparison of Agreement Responses Between Parents and Children on the
Open-Ended Items of the Initial Preference Questionnaire

D.

Discussion of the Results of Data Obtained from Analysis of Participants'
Responses to Open-Ended Items of the Initial Preference Questionnaire

E.

Comparison of Agreement Responses Between Parents (Mother-Father) on
Items Contained in the Parental Evaluative Questionnaire

F.

Discussion of the Results of Data Obtained from Analysis of Participants'
Responses to Items on the Parental Evaluative Questionnaire

Actual participants' responses to both the multiple choice segment and the openended segment of the Initial Preference Questionnaire are presented in Appendixes F
and G of this study.
The tables in the data presentation section of this chapter illustrate the number
and percentage of fathers and mothers who answered with the same response as their
child.
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A.CCOMQtipg of Pooulatinn

Ninety children, seventh grade students at a suburban middle school, ninety
mothers, and seventy-nine fathers participated in this study. Parents of girls
participating numbered ninety-six, while seventy-three parents of boys participated.
One hundred and twenty-five currently enrolled seventh graders were conUcted
to participate in the study through mandatory health classes, grouped hetero¬
geneously regarding academic ability and homogeneously by gender. Initial contact
was made by sending home Parental Information Packets outlining the study's intent,
format, and contents with permission forms to be completed and returned to the
researcher via the child. Table 1 presents participant response data obtained in this
manner.

TABLE I
ACCOUNTING OF STUDY POPULATION SELECTION

Gender

Initially
Contacted

Agreed to
Particioate

Declined to
Particioate

N. Percent

N. Percent

N. Percent

Girls

65

52.0

37

29.6

Boys

M

48.0

28

22.4

Total

125 100.0

65

52.0

'

2

1.6

1

18

8

6.4
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A week later, it was noted that a total of fifty-two families had not responded. A
primary follow-up strategy was then adopted, and letters were sent to those families
not yet declared, which again solicited their study participaUon and a declaration of
their intentions. This primary strategy extracted twenty-five addiUonal responses.
Table 2 illustrates the effects of the primary follow-up strategy (letter request) on
these remaining uncommitted families.

TABLE 2
EFFECTS OF PRIMARY FOLLOW-UP STRATEGY

Gender

Agreement Sequential
to Follow-Up Strategy
N.

Refusal Sequential
to Follow-Uo Strategy

Percent

N.

Percent

Girls

13

25.0

2

3.8

Boys

12

23.0

1

9.6

Total

25

48.0

7

13.4

Final No.
Unresoonsive
N.

Percent

11

21.1

9

ILl

20

38.4

Following the primary follow-up strategy (letter contact), it was noted that
twenty families had still failed to respond. Telephone contact, attempted to reach
these remaining unresponsive families, was successful, in some cases, but yielded no
new study participants. Table 3 presents data showing the most commonly offered
reasons for declining study participation.
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TABLES
MOST COMMONLY OFFERED REASONS FOR
DECLINING STUDY PARTICIPATION
Reasons for Resisting
Study Participation

Number of
Families

Percent

Too busy to Participate

7

56

Away from Home Travel Anticipated
During Scheduled Study Time

7

5.6

Not Interested in Participating

2

1.6

Unable to Contact

4

Total

20

16.0

Table 4 illustrates the characteristics of the participating student population
regarding gender and academic level dispersal.
Academically Advanced students were designated so if, in examining the most
recent results of their CTBS test scores (May 1985, Comprehensive Test of Basic Skills),
they scored in the eightieth percentile or above nationally in the following
categories: Total Reading, Total Language, Total Math, Total Battery. This percentile
rank had to be achieved in any two of the above categories.
Academically Average students were placed in this category if on this same test
they scored in the fiftieth to the eightieth percentile nationally in any two of the
same categories.
Academically Below Average students were determined such if they scored, on
the same objective test, below the fiftieth percentile nationally in any two of the same
categories.
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Special Education Involvement was determined by reviewing the 1986-87 Special
Education Roster. Children in this category are few and au'e, for the most part,
receiving tutorial assistance, on an every other day basis, in either language arts or
mathematics. Two of the children participating in the study fall under this Special
Education Involvement Category because they are also receiving Adjustment
Counseling once a week in addition to their academic support services. This
counseling is provided to help families resolve familial and/or personal problems
which may impact negatively on the child's academic success.

TABLE 4
DEMOGRAPHICS OF STUDENT POPULATION

Gender

Girls

Number

50
40

Boys
Total

90

Advanced

Averace

N. Percent

N. Percent

13

26.0

28

56.0

6

lyo

29

72.5

19

21.1

57

63.3

Below Average

Involved in
SnecialEduc

N.

Percent

N. Percent

9

18,0

14

4

8.0

111

6

110

15.5

10

11.1

Table 5 defines the relationship status of participating study adults. All parental
responses were considered equal and viable; however, for purposes of a more indepth
analysis, it was determined that a breakdown along familial lines would be of value.
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TABLE5
DEMOGRAPHICS OF PARENT POPULATION STATUS

Rglatippship

Mothers

Number

90

Fathers

7i

Total

169

Natural
Parents

Step-Parents

N. Percent

N. Percent

84

147

Single Parent
N.

Percent

Guardians
N. Percent

93.3

2

2.2

4

44.0

0

0

79.0

z

8.8

1

88.0

a

2^

86.9

9

5.3

11

65.0

2

1.1

The tables in the data presentation section of this chapter illustrate comparison
information relating to agreement on each item of the Initial Preference Questionnaire
as chosen by parents (mother and father separately) and their child. Using a 4 X 2
contingency table, chi square values vere calculated for each question. Response
categories were stratified to include same sex and opposite sex parental/child
agreement categories. A breakdown of parental agreement responses on each item on
this questionnaire is presented in Appendix F.
A discussion of the data, which will include both conclusions and a summary will
follow the presentation of data on each of the two study instruments used.

Initial Preference Questionnaire Data
Ninety students and one hundred and sixty-nine parents participated in this study.
A breakdown of the two major population sample categories was presented earlier in
this chapter.
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Table 6 illustrates parent and child agreement of responses given in answer to
Question 1 of the Initial Preference Questionnaire.
"Which would you prefer:
A. to swim
B. to skate
C. to go to a movie
D. To play video games?"

TABLES
EXTENT OF PARENT-CHILD AGREEMENT

Responses

Mother/Child

Father/Child

N.

N,

Percent

34

43.0

90

53.2

O'

QUESTION 1

79

46,7

99.9

169

99.9

Percent

Agreed

56

62.2

Disagreed

M

3Z1

Total

90

100.0

79

Totals
N. Percent

All categories of respondents chose swimming as the favored activity on Item 1 of
the Initial Preference Questionnaire. Fathers, 33.3 percent, and 512 percent of all
mothers indicated that their child would choose this response; 50 percent of all
children did choose this answer. There was agreement between parents and children
within the same family only 30 percent of the time on this item.
Table 7 illustrates parent-child agreement response patterns to:
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"Do you wish you had:
A. fewer brothers and sisters
B. more brothers and sisters
C. no brothers and sisters
D. satisfied the way it is?"

TABLE?
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 2a

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

35

38.9

28

Disagreed

51

61.1

51

Total

90

100.0

79

Percent

35.4

99.9

Totals
N. Percent

63

37.2

106

62.7

169

99.9

aStatistical significance at the .001 level was noted between mother/child and father/
child percentages.

Over one half of all children responding to the second question on the Initial
Preference Questionnaire felt that they were satisfied with their present family size,
60 percent. Of all fathers, 43.3 percent and of all mothers, 47.8 percent indicated that
they felt their child would choose this answer. There was agreement between parents
and children within the same family only 20 percent of the time The second highest
percentages category for all participating respondents was the answer calling for an
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increase of siblings. The lowest percentages for these same three respondent
categories was attained in the answer choice which called for a decrease in the
number of family siblings.
Table 8 presents Question 3 parent-child agreement response patterns.
"Do you feel:
A. you are well liked at school
B. you are not well liked at school
C. you do not know if you are well liked or not?"

TABLES
EXTENT OF PARENT-CHILD AGREEMENT
QUESTIONS

Resnonses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

50

55.6

47

Disagreed

40

44.4

Total

90

100,0

Percent

Totals
N.

Percent

59.4

97

57.3

22

40.5

72

42.6

79

99.9

169

99.9

On item 3 of this questionnaire, the majority of children felt that they were well
liked at school, 62.2 percent. Parents, both fathers at 56.7 percent and mothers at 61.6
percent, indicated that their children would choose this response. Forty percent of all
parents agreed with their children's answers on this item.
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Table 9 displays information relative to Question 4 parent-child agreement
response patterns.
"Which type of book would you prefer to read:
A. one about animals
B. a mystery
C. a love story
D. one about kids growing up?"

TABLE 9
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 4a

Resoonses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

46

51.1

38

48.1

Disagreed

44

48.9

41

518

Total

90

100.0

79

99.9

Percent

Totals
N.

Percent

84

49.7
50,2

169

99.9

aStatistical significance was noted between mother/child and father/child
percentages at the .05 level.

Of all children, 33.3 percent preferred to read books about sports; 22 .2 percent of
all fathers felt their children would choose this answer also. The largest percentage
of mothers, 38.9 percent, felt that their children would prefer books about children
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growing up. Parents and children within the same family had agreement on this item
31.3 percenter the time.
Table 10 presents parent-child agreement response patterns to:
"Which food would you prefer to order when eating out;
A. pizza
B. hamburger
C. a foreign food (Mexican, Chinese, etc.)
D. a salad
E. a food you've never tried before?"

TABLE 10
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 5

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

51

56.7

37

Disagreed

39

43.3

42

Total

90

100.0

79

Percent

46.8

99.9

Totals
N.

Percent

88

52.0

81

47.9

169

99.9

Two categories of respondents, children and fathers, chose pizza as the child s
preferred food to order when eating out. Of the children, 35-6 percent and 51 3
percent of all fathers answered in this way. Of all mothers, however, 32.2 percent felt
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that their children would prefer a food never tried before. Parents and children
within the same family were in agreement only 31.1 percent of the time on this item.
Information pertaining to the degree to which parents’ and childrens’ answers
agreed with each other on Question 6 is presented in Table 11.
"Which one of these items would you buy:
A. color tv
B. stereo
C. video game
D. telephone?"

TABLE 11
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 6a

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

49

54.4

3S

Disagreed

41

45.6

41

Total

90

100.0

79

Percent

48.1

Totals
N.

Percent

87

514
4L1

99.9

169

99.9

^Statistical significance at the ,001 level was noted between mother/child and father/
child percentages.

Of all fathers, 51.3 percent believed that their children would prefer to purchase
a color tv given all answer choices for this question; while 311 percent of all mothers

66
believed their children vould prefer a telephone as their priority purchase. The
largest percentage of children, 38.9 percent, did choose the telephone. Only 26.7
percent of all parents and children within the same family were in agreement on this
item.
Table 12 illustrates parent-child agreement response patterns obtained from
answer to the question;
"When do you prefer to do your homework;
A. in the afternoon, after school
B. after supper
C. while watching tv
D. in the morning, before school
£. while listening to the radio or tapes?"

TABLE 12
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION?

Responses

Mother/Child

Father/Child

Totals

N.

Percent

N.

Percent

N.

Percent

Agreed

43

47.8

41

, 51.8

84

49.7

Disagreed

4Z

32i

28

48.1

82

50.2

Total

90

100.0

79

99.9

169

99.9
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Both categories of responding parents, mothers and fathers, thought their child
would prefer in the afternoon, after school as his/her homework time. Of all mothers.
38.9 percent and 25.6 percent of all fathers thought their child would choose this
response. Children chose this answer at the rate of 29.9 percent, the majority
response in the children s population. Thirty percent of all parents and children
within the same family agreed with each other on this item.
Table 13 shows parent-child agreement response patterns obtained from asking.
"Which would you prefer for a new pet:
A. a cat
B. a dog
C. ahampster
D. a snake?"

TABLE 13
EXTENT OF PARENT-CHILD AGREEMENT
QUESTIONS

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

65

111

52 .

Disagreed

n

27.8

Total

90

100.0

Totals
N.

Percent

65.8

117

69,2

22

Mi

52

30.7

79

99.9

169

99.9

Percent
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All categories of respondents chose a dog as the preferred new pet. Of all
children, 68.9 percent chose this answer. Of all mothers, 71.1 percent and 25.6
percent of all fathers felt their child would choose this answer also. Fifty percent of
all parents and children within the same family reached agreement on this item.
Table 14 illustrates parent-child agreement response patterns obtained by asking
the question:
"In physical education class, which would you prefer to do:
A. play basketball
B. do exercise
C. run laps
D. do tumbling stunts
E. watch a sports' exhibitor game?"

TABLE 14
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 9a

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

51

56.7

44 -

Disagreed

29

43.3

Total

90

100.0

Totals
N.

Percent

55.6

95

56.2

25

44.3

74

412

79

99.9

169

99.9

Percent

aStatistical significance at the .01 level was noted between mother/child and father/
child percentages.
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Nearly half of all responding participants in all categories chose playing
basketball as a favored physical education activity. Of all fathers, 47.8 percent and
51.1 percent of all mothers felt their child would choose this reponse. Of all children,
55.6

percent did choose this answer. Parents and children within the same family

agreed on this item 32.2 percent of the time.
Table 15 presents data relative to parent-child agreement response patterns
obtained by asking;
"Which would you prefer for a vacation:
A. a trip to the ocean
B. a visit with a relative you seldom see
C. to go to camp
D. a trip to Disney World
E. visit a place you've never been to before?"

TABLE 15
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 10

Responses

Mother/Child

Father/Child

Totals
N.

Percent

44.3

83

49.1

44

516

86

50.8

79

99.9

169

99.9

N.

Percent

N.

Agreed

48

53.3

35

Disagreed

42

46,7

Total

90

100.0

Percent

70

Again all categories of participants responding chose the same answer, a trip to
Disney World, as the preferred vacation activity. Of all fathers. 56.5 percent, and 71.1
percent of all mothers thought their child would choose this response. Of all
children, 52.2 percent did choose this answer. Of all parents and children within the
same family 33 3 percent agreed on this item.
Table 16 shows Question 11 parent-child agreement response patterns obuined by
asking;
"Which chore would you rather do:
A. wash dishes
B. vacuum the carpet
C. clean your room
D. work in the yard?"

TABLE 16
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 12

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

44

48.9

27 -

Disagreed

46

Ml

Total

90

100.0

Totals
N.

Percent

34.1

71

42.0

52

65.8

98

5L9

79

99.9

169

99.9

Percent
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On item 11 of this questionnaire, three different answers surfaced in the data
analysis. Of all mothers, 28 .9 percent thought their child would prefer to wash dishes
as a favored chore, while fathers thought their child would prefer to clean their
room, with 27.8 percent, a majority, answering with this response. Children. 33.3
percent, answered that they would prefer to vacuum the carpet if given their choice
of a chore. Parents and children within the same family agreed with each other on
this item 25.6 percent of the time.
Table 17 demonstrates parent-child agreement response patterns obtained from
the question;
"Which chore would you dislike the most:
A. washing the dishes
B. emptying the trash
C. making the bed
D. working in the yard?"
TABLE 17
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 12

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

37

41.1

24

Disagreed

52

Total

90

100.0

Percent

Totals
N.

Percent

30.3

61

36.0

55

69.6

108

63.9

79

99.9

169

99.9
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Of all children, 32.2 percent chose working in the yard as the most disliked chore,
with 30 percent of all mothers and 34.4 percent of all fathers feeling that their
children would most dislike washing dishes. Only 18.9 percent of parents and
children within the same family agreed with each other on this item.
Table 18 illustrates parent-child agreement response patterns obtained from
asking;
"Which would you prefer:
A. to be known as the best artist or musician
B. to be known as the best at sports
C. to be known as the best student in your class
D. to be known as the "most popular" in your class?"

TABLE 18
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 13

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

45

50.0

30

Disagreed

41

50.0

Total

90

100.0

Totals
N.

Percent

37.9

75

44.3

49 -

62.0

M

516

79

99.9

169

99.9

Percent
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On item 13 of this questionnaire, 42.2 percent of all children felt that they would
prefer to be known as the best at sports. Mothers appeared to agree with fathers to a
greater degree than with children on this item with 33 3 percent of all mothers
thinking that their children would prefer to be known as the best student, and an
equal number of mothers also thinking, as their children did, that they would rather
be known as the best at sports. Fathers were equally divided on their feelings also,
with 27.8 percent thinking that their child would like to be known for being the best
at sports, and 27.8 percent also feeling that their child would prefer to be known as
the best student. Of all parents and children within the same family 27.8 percent
reached agreement on this item.
Table 19 information is presented relative to parent-child agreement response
patterns obtained by asking;
"Do you feel:
A. too small for your age
B. too large for your age
C. neither?"
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TABLE 19
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 14

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

62

68.9

47

59.4

Disagreed

28

311

32

40 5

Total

90

100.0

79

99.9

Percent

N.

Percent

109

64.4

315
169

99.9

All categories of respondents felt that the child would prefer the "neither"
response. Of all fathers, 56,7 percent and 63.3 percent of all mothers felt that their
children would feel this way. Of all children, 33-3 percent did choose this answer. Of
all parents and children within the same family, 41.1 percent agreed on this item.
Table 20 shows parent-child agreement response patterns obtained from asking;
"What is your favorite subject in school:
A. English
B. Science
C. Math
D. Geography?"
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TABLE 20
EXTENT OF PARENT-CHILD AGREEMENT
QUESTIONS

Resoonses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

34

37.8

38

Disagreed

56

62.2

Total

90

100.0

Percent

N.

Percent

48.1

72

42.6

41

511

9Z

573

79

99,9

169

99.9

Math was chosen as the favored school subject by all respondents. Thirty percent
of all fathers and 37.8 percent of all mothers thought their child would choose this
response. Of all children. 44.4 percent did choose this answer. Parents and children
within the same family agreed with each other only 25.6 percent of the time on this
item.
Information related in Table 21 displays parent-child agreement response
patterns for the following question:
"Which one of these colors would you like your room to be:
A. blue
B. green
C. yellow
D. purple?"
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TABLE 21
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 16a

Responses

Mpther/Child

Father/Child

N.

Percent

N.

Agreed

56

62.2

42

Disagreed

24

37.8

Total

90

100.0

Percent

Totals
N.

Percent

53.1

98

57.9

27

46.8

Zi

42.0

79

99.9

169

99.9

aStatistical significance at the .05 level was noted between mother/child and father/
child percentages.

Blue was the favored color for the child's room in all response categories. Of all
fathers 47.8 percent, and 54.4 percent of all mothers thought their child would prefer
this response. Of all children, 75.6 percent chose this answer. Of all parents and
children within the same family, 32.2 percent agreed with each other on this
questionnaire item.
Information contained in Table 22 shows parent-child agreement response
patterns obtained for the question:
"Which tv program would you choose to watch:
A. Miami Vice
B. Family Ties
C. MTV
D. an adventure movie?"
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TABLE 22
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 17a

Responses

Agreed

Mother/Child

Father/Child

N.

Percent

N.

47

52.2

36

47.8
100.0

Disagreed
Total

90

Percent

N.

Percent

45.5

83

49.1

43

514

M

50 8

79

99.9

169

99.9

aStatistical significance at the .01 level was noted between mother/child and father/
child percentages.

"Family Ties’" was the preferred tv show to watch in all participating response
categories. Of all fathers, 42.2 percent, and 57.8 percent of all mothers thought their
child would prefer this answer. Of all children, 38.9 percent actually did choose this
response. Of all parents and children within the same family 32.2 percent reached
agreement with each other on this item.
Table 23 presents data relative to parent-child agreement response patterns for
the questions;
"Which is your favorite 'special day’:
A. Christmas
B. your birthday
C. 4th of July
D. New Year’s?"
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TABLE23
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 18

Responses

Mother/Child

Father/Child

N.

Percent

N.

Agreed

55

61.1

42

Disagreed

35

38,9

Total

90

100.0

Percent

Totals
N.

Percent

53.1

97

57.3

32

46.8

71

79

99.9

169

99.9

Christmas was the favored special day' chosen by all responding categories of
participants. Of all fathers 51.1 percent, and 61.4 percent of all mothers thought their
child would prefer this response. Seventy percent of all children did choose this
answer. Between parents and children within the same family, 34.4 percent
agreement was attained on this item.
Table 24 illustrates parent-child agreement response patterns obtained from
asking the question;
"Do you feel your hair is:
A. too long
B. too short
C. just the right length?"
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TABLE 24
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 19a

Responses

Mother/Child

Falher/Child

N.

Percent

N.

Agreed

59

65.6

48

60.7

Disagreed

11

34.4

11

39.2

Total

90

100.0

79

99.9

Percent

N.

Percent

107

63.3
36.6

169

99.9

aStatistical significance at the .05 level was noted between mother/child and father/
child percentages.

All categories of respondents felt that present hair length was as it should be and
chose response "c" on this item. Of all fathers 71.1 percent, and 60 percent of all
mothers thought their child would answer with this response. Of all children, 67,8
percent did prefer this answer. On this item, parents and children within the same
family agreed with each other 43.3 percent of the time.
Table 25 presents parent-child agreement response patterns for the question;
"Do you feel you have:
A. a lot of friends
B. a few friends
C. only one or two really good friends
D. no real friends, but know many kids?"
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TABLE 25
EXTENT OF PARENT-CHILD AGREEMENT
QUESTION 20a

Responses

Agreed

Mother/Child

Father/Child

N.

Percent

N.

45

50.0

25

50.0
100.0

Disagreed
Total

90

Percent

N.

Percent

31.5

70

41.1

54

68.3

99

581

79

99.9

169

99.9

^Statistical significance at the .01 level was noted between mother/child and father/
child percentages.

Children and fathers both felt that the child had a lot of friends and preferred
this response. Of all fathers, 53.3 percent, and 43.7 percent of all children responded
with this answer. The majority of mothers, 60 percent felt that their child would feel
that they had only one or two really good friends. Parents and children within the
same family reached agreement on this items only 12.2 percent of the time.

Discussion of Multiple Choice Items From the
Initial Preference Questionnaire

Parental responses to all items on the Initial Preference Questionnaire were the
same as the child's in the same family in 30.8 percent of all instances. Agreement
percentages ran from a high of 50 percent concerning the preferred pet to a low of
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12.2 percent concerning how many friends the child felt that he/she had. On all of
the twenty items of this instrument, the percentages of common responses within a
family fell below the 50 percent percenUle mark. In seven instances, the percentage
totals of agreement within a family dropped below 30 percent. Overall, only four
questions were answered at or about a 40 percent accuracy rate of agreement by
children and their own parents.
In the father/child response category, fathers appeared to know their sons
better than they know their daughters. Fathers answered the same as their sons 54.6
percent of the time, while responding in agreement with their daughters in only 42.5
percent of instances. In only four items of the questionnaire did father/daughter
agreement percentages top father/son agreement percentages (preferred homework
time, preferred chore, most disliked chore, and feelings related to the child's size in
reference to age). On fourteen of the items fathers' and sons' agreement response
percentages topped 50 percent. No agreement percentage between fathers and sons
fell below 41.7 percent. In examining father/daughter agreement response percent¬
ages, however, it appears that three items fell below 40 percent. The lowest percent¬
age of agreement, 21.4 percent, was attained between fathers and daughters on the
questions concerning the child's preference on the number of siblings in the family.
On only three questions (the child's feelings concerning being well liked at school,
preferred homework time, and preferred school subject) did fathers agreement per¬
centages with daughters appear slightly higher than those,of mothers of daughters.
Overall, fathers responded with the same answer as their children, both male and
female, 41.8 percent of the time.
Mothers appeared to know their daughters only slightly better than they know
their sons. In eleven out of twenty items on the Initial Preference Questionnaire,
mothers and daughters agreement percentages were higher than were mother and
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son agreement percentages. Mothers answered the same as their daoghurs 53
percent of the time on all items of the quesUonnaire; they responded in agreement
with their sons on all items 46.9 percent of the time.
Mothers answered the same as both sexes of their children 5-1.3 percent of all
instances.
The highest percentage of agreement response, 60 percent, for mothers and sons
occurred on the question asking for a determination concerning the type of book the
child would prefer to read. The lowest percentage of agreement between mothers and
sons was attained on item six, 28.6 percent, regarding the child's purchasing
preference. The highest percentage of agreement, 71.1 percent, between mothers
and daughters on this instrument occurred on the question concerning the child's
feelings about the number of friends she felt she presently had. The lowest
agreement percentage between mother and daughter, 39.1 percent, occurred on the
question involving the child's reading preference. This particular item produced the
exact opposite effect in terms of high and low instances of agreement between fathers
and mothers of the same sex children.
In comparing percentages of agreement between parents of boys and parents of
girls, parents of boys attained higher percentages of agreement with their children
on eleven out of the twenty items of this instrument. Parents of girls attained higher
agreement percentages with their children than did parents of boys on only seven
items. On two of the items, the agreement percentages between parents of boys and
parents of girls was equal.
Mothers and fathers of boys agreed with each other no more than 50 percent of
the time on any of the twenty items of this instrument. Question nineteen, addressing
hair length, was the only question in which this 50 percent agreement was reached.
Forty percent mother-father agreement in the parents of boys category was attained
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on question twelve, the most disliked chore. The third highest percentage of agree¬
ment between mothers and fathers of boys, 38 percent, was reached on the quesUon
dealing with the preferred 'special day'.
Mothers and fathers of girls agreed with each other most often, 38 percent of the
time, on quesUons asking about the preferred number of siblings, the preferred
"special day', and the preferred hair length. Other high percentages of agreement
between these parents also occurred on quesUons dealing with the preferred vacaUon
spot, 32 percent, and the preferred tv show to view, 30 percent.
A complete table of mother-father agreement only percentages on all multiple
choice items of the Initial Preference Questionnaire can be found in Appendix H of
this study.

Open-ended Items from the Initial Preference Question nairp

These ten items asked parents, individually, to respond to specific daily contact
information questions, in the way in which they thought their child would respond.
Answers were written on the line below the question and ranged from one to four
words. Using a 3 X 2 contingency table, chi square values were calculated for each
question.
Figure 1 illustrates parent-child agreement on Questions 1-5 of this open-ended
section of the Initial Preference Questionnaire.
A.

What is the first name of your present "best friend"?

B.

What is the best present you received this past year?

C.

Where is the best place you've ever gone with your family?

D.

What's the most fun activity you ever did on a summer vacation?

E.

Who is a famous person you would love to meet?
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FIGURE 1
EXTENT OF AGREEMENT RESPONSE BETWEEN PARENTS AND CHILDREN
ITEMS 1 - 5 OPEN-ENDED SECTION OF THE
INITIAL PREFERENCE QUESTIONNAIRE*

^Statistical significance was noted on items two and four of the Open-ended Items of
the questionnaire, at the .05 level.
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The highest percentage of agreement between father and child, 15,6 percent, was
attained in response to item two concerning the most preferred present the child
received this past year.
Mothers received their highest response agreement percentages on two different
items, item four, 28.9 percent, which asked about the most fun summer activity and
item nine, 28.9 percent, which asked about the child's preference in a future job.
Mothers, on these first five items, appeared to agree with their children to a far
greater extent than did fathers. Mothers' percentages of agreement with their
children ran from a high of 28.9 percent to a low of 15.6 percent; while, in contrast,
fathers' highest percentages with their children reached only to 15,6 percent on item
two. A low percentage of agreement occurring between fathers and their children,
4.4

percent, actually occurred on three separate items, and still did not qualify as the

lowest percentage in this category. An agreement percentage of 3.3 percent occurred
between fathers and their children on item nine, which asked about the child's
preferred future occupation.
Figure 2 presents parent-child agreement on Questions 6-10 of the Open-ended
section of the Initial Preference Questionnaire.
F.

What is your favorite season of the year?

G.

Who do you consider a "hero" today?

H.

If you could change something about yourself physically, (the way
you look), what would you change?

I.

What kind of job do you want when you grow up?

J.

What's your favorite dessert?
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FIGURE 2
EXTENT OF AGREEMENT RESPONSE BETWEEN PARENTS AND CHILDREN
ITEMS 6-10 OPEN-ENDED SECTION OF THE
INITIAL PREFERENCE QUESTIONNAIRE*

Father

Mother

^Statistical significance was noted on item seven of the Open-ended Items of the
questionnaire, at the .05 level.
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In examining items six through ten, it can be noted that the lowest percentage
of response agreement in the mother/child category was achieved on item seven. 5.6
percent, concerning the child’s preference of a modern day hero. Only five mothers
and four fathers agreed with their daughters on this item: no parents, mothers or
fathers, agreed with their sons.
In only 7,2 percent of the time did fathers respond to these open-ended items
with the same answer as their child. The lowest agreement percentage, 3.3 percent,
the preferred future occupation, was mentioned earlier; this same percenUge profile
for response agreement between fathers and their children generally, was continued
when a gender breakdown was done. Fathers appeared to know their daughters'
preferences only slightly better, 3.7 percent, than their sons', 3.4 percent.
Only 19.3 percent of the time did mothers choose the same response as their
child on this segment of the questionnaire. Mothers appeared more accurate when
responding to daughters' preferences, with an agreement rate of 11.4 percent, than
when responding to sons', with a rate of 7.9 percent.

Discussion of Open-ended Items from the Initial
Preference Questionnaire
Parents of girls, 15.1 percent, tended to do better than parents of boys, 11,3
percent, with the exceptions of items three and nine which asked about the child's
favorite family spot and the child's preference in a possible future job.
Mothers of girls reached higher agreement percentages, 11.4 percent, when
compared to mothers of boys, 7.9 percent; fathers, although only slightly better, still
scored higher in agreement status when compared to daughters' responses, 3 7
percent, than with sons, 3.4 percent.
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The highest percentage of overall mother-father only agreement. 44.4 percent,
was attained on the item which asked the best place visited with the family within the
past year. The lowest overall mother-father agreement percentage was reached on
question seven. 3-3 percent, which asked for the naming of a present day hero.
Parents of girls were the only ones to reach any agreement on this question with
their children, and. an interesting point was that, several mothers and daughters
named the father as their choice; while no fathers considered themselves heroes in
the eyes of their daughters.
The lowest agreement percentages between mothers and fathers of girls was
attained on item 5 which asked the name of a famous person that the child would like
to meet. The highest agreement percenUge between these parents of daughters
occurred on item 3.24.4 percent, the same as for parents generally.
Mothers and fathers of boys reached their highest agreement percentage on
question three as well, 20 percent. Their lowest percentage of agreement, seven
percent, occurred on the item concerning the naming of a modern day hero.
Appendix I presents a table of mother-father only agreement response patterns
for all items in the Open-ended Segment.

Data Presentation from the
Parental Evaluative Questionnaire

The Parental Evaluative Questionnaire asked parents to respond to eleven
multiple choice items concerning the extent to which study participation affected
parental communication with their children and helped to sensitize parents to the
various developmental changes being experienced by their children during
preadolescence.
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Table 26 presents a comparison of parental responses to:
"Did you and your child compare your responses?"
A. Yes
B. No

TABLE 26
COMPARISON OF PARENTAL AGREEMENT
QUESTION 1

Participants

Yes
N.

No

Percent

N.

Percent

2.9

All Parents

164

97.0

5

All Mothers

90

100.0

0

All Fathers

74

93.6

5

Mothers of Girls

50

100.0

0

Fathers of Girls

42

91.3

4

Mothers of Boys

40

100.0

0

Fathers of Boys

32

97.4

1

3.0

Parents of Girls

92

95.8

4

4.1

Parents of Boys

72

98.6

1

1.3

6.3

8.6

On item one of the Parental Evaluative Questionnaire, which asked mothers and
fathers if they had compared responses on the Initial Preference Questionnaire with
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their child, 93.6 percent of all fathers and 100 percent of all mothers answered that
they had done this.
Table 27 gives a comparison of parental responses to the question;
Did some items stimulate discussion between you and your child?"
A. Yes
B. No

TABLE 27
COMPARISON OF PARENTAL AGREEMENT
QUESTION 2

Participants

Yes
N.

No

Percent

N.

Percent

All Parents

163

%.4

6

35

All Mothers

87

%.6

3

33

All Fathers

76

%2

3

3.7

Mothers of Girls

48

%.o

2

4.0

Fathers of Girls

45

97.8

1

2.1

Mothers of Boys

39

97.5

1

2.5

Fathers of Boys

31

93.9

2

60

Parents of Girls

93

%.8

3

3.1

Parents of Boys

70

95 8

3

41

.
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Of all fathers responding, 96.2 percent, along with %.6 percent of all mothers felt
that some specific items on the Initial Questionnaire had stimulated discussion
between themselves and their child.
Table 28 presents a comparison of parental responses to:
Since answering the questionnaire, what is your estimate of the total amount
of time spent talking with your child? This should be time that you feel was
stimulated by both you and your child having responded to the questionnaire,"
A. None
B. About 15 minutes
C. About 30 minutes
D. About 45 minutes
E. About an hour
F. If above an hour, please estimate the length of time involved_
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TABLE 28
COMPARISON OF PARENTAL AGREEMENT
QUESTIONS

ParticioanLs

A,

None

N. Percent

B. 15 min

C. 30 min.

D. 45 min

E. 1 hour

N. Percent

N, Percent

N. Percent

N. Percent

All Parents

7

4.1

71

42.0

60

35.5

16

9.4

15

8,8

All Mothers

2

22

41

45.5

32

35.5

8

8.8

7

7.7

All Fathers

5

6.3

30

37.9

28

35.4

8

10.1

8

10.1

Mothers-Girls

1

2.0

21

42.0

16

32.0

6

12.0

6

120

Fathers-Girls

4

8.6

18

39.1

16

34.7

3

6.5

5

10.8

Mothers-Boys

1

2.5

20

50.0

16

40.0

2

5.0

1

2.5

Fathers-Boys

1

3.0

12

36.6

12

36.3

5

15.1

3

9.0

Parents-Girls

5

5.2

39

40.6

32

33.3

9

9.3

11

11.4

Parents-Boys

2

2.7

32

43.8

28

38.3

7

9.5

4

5.4

Both mothers and fathers estimated that between fifteen and thirty minutes was
the average amount of time spent in such child/parent discussion. The highest
average percentage of fathers, 36 6 percent, spent an average of twenty-nine minutes
engaged in this sharing activity; while the highest average percentage of mothers,
40.5 percent, indicated that they had spent approximately twenty-two minutes
involved in talks with the child.
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Information related m Table 29 gives a comparison of parenUl response to:
• Did your child seem curious as to how you answered questions concerning him
or her?"
A. Not curious
B. Mildly curious
C. Greatly curious

TABLE 29
COMPARISON OF PARENTAL RESPONSE
QUESTIONS

Particioants

A. Not Curious

B,

Mildlv Curious

N.

Percent

N.

Percent

N.

Percent

C. Greatlv Curious

All Parents

8

4.7

82

48.5

79

46.7

All Mothers

5

5.5

38

42,2

47

52.2

All Fathers

3

3.7

44

55.6

32

40,4

Mothers-Girls

4

8.0

21

42.0

25

50.0

Fathers-Girls

2

4.3

25

54.3

19

41,3

Mothers-Boys

1

2.5

17

42.5

22

55.0

Father-Boys

1

3.0

19

57.5-

13

39.3

Parents-Girls

6

6,2

46

47.9

44

45.8

Parents-Boys

2

2.7

36

49.3

35

47.9
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Regarding the curiosity felt by children concerning their parents’ responses
before both compared answers on the Initial Preference OuesUonnaire, the largest
percentage of fathers, 55.6 percent indicated that they felt that their child was mildly
curious; while 40.5 percent chose greatly curious to describe their child's interest
level. On the same issue, 52.2 percent of all mothers felt that their child was greatly
curious about parental answers; 60 percent indicated that they shared this feeling of
great curiosity with their child.
Table 30 presents a comparison of parental responses to the question:
"Were you curious as to how your responses compared to your child's?"
A. Not curious
B. Mildly curious
C. Greatly curious
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TABLE 30
COMPARISON OF PARENTAL RESPONSE
QUESTION 5

Participants

A

Not Curious

B.

Mildly Curinify

L

Greatly Curinyfji

N.

Percent

N.

Percent

N-

Percent

All Parents

2

1.1

77

45.5

90

53.2

All Mothers

1

1.1

35

38,8

54

60.0

All Fathers

1

1.2

42

53.1

36

45.5

Mothers-Girls

0

24

48,0

26

52.0

Fathers-Girls

0

30

65.2

16

34,7

Mothers-Boys

1

2.5

11

27.5

28

70.0

Father-Boys

1

3.0

12

36.3

20

60.6

Parents-Girls

0

54

56.2

42

43.7

Parents-Boys

2

23

31.5

48

65.7

2.7

Regarding parental curiosity levels concerning their child's responses on the
Initial Preference Questionnaire items before comparing responses, as already
mentioned, 60 percent of all mothers expressed great curiosity, while 38.8 percent
were mildly curious. Of all fathers 53 1 percent said that they felt mildly curious also,
while 45 5 percent indicated great curiosity concerning their child's responses.
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Table 31 shows a comparison of parental response to the question:
Prior to comparing your responses with your child’s, had you felt your
responses would be:
A. very close to the same as your child's
B. slightly different than those of your child's
C. greatly different than those of your child's

TABLE 31
COMPARISON OF PARENTAL RESPONSE
QUESTIONS

Particioants

A. Very close

B. Slifihtlv Different

C. Greatly different

N.

Percent

N.

Percent

N.

Percent

All Parents

95

56.2

70

41.4

4

2.3

All Mothers

56

62.2

33

36.6

1

1.1

All Fathers

39

49.3

37

46.8

3

3.7

Mothers-Girls

31

62.0

19

38.0

0

Fathers-Girls

21

45.6

24

52.1

1

2.1

Mothers-Boys

25

62.5

14

35.0

1

2.5

Father-Boys

18

54.5

13

39.3-

2

6.0

Parents-Girls

52

54.1

43

44.7

1

1.0

Parents-Boys

43

58.9

27

36.9

3

4.1
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Item six on this instrument asked parents how close they felt their answers
would be to their child’s on all items of the IniUal Preference Questionnaire before
getting the opportunity to compare responses with their child. Of all fathers. -49.3
percent along with 62.2 percent of all mothers felt that their responses would be very
close to those of their child’s; while 46.8 percent of all fathers and 36,6 percent of all
mothers felt that their responses would be only slightly different than those of their
child’s. Only 37 percent of all fathers and 1.1 percent of all mothers felt that there
would be any great differences between their responses and those of their child’s.
Table 32 gives a comparison of parental response to the question:
"Upon comparing your responses with your child’s, did you find your
responses to be:
A. Very close to the same as your child’s
B. Slightly different than those of your child's
C. Greatly different than those of your child’s
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TABLE 32
COMPARISON OF PARENTAL RESPONSE
QUESTION?

Particioants

A Very close

B Slightly Different

■C Greatly different

N.

Percent

N.

Percent

N.

Percent

All Parents

22

13.0

144

85.2

3

1.7

All Mothers

13

14.4

75

83.3

2

2,2

All Fathers

9

11.3

69

87.3

1

1,2

Mothers-Girls

7

14.0

42

84.0

1

2.0

Fathers-Girls

6

13.0

40

86.9

0

Mothers-Boys

6

15.0

33

82.5

1

2.5

Father-Boys

3

9.0

29

87.8

1

3.0

Parents-Girls

13

13.5

82

85.4

1

1.0

Parents-Boys

9

12.3

62

84.9

2

2,7

After the parent/child comparison and discussion phase of the study, only 11.3
percent of all fathers and 14.4 percent of all mothers found their answers to be very
close to those of their child's. The largest percentage of fathers, 87.3 percent, and the
largest percentage of mothers, 83.3 percent found that their responses were slightly
different from those of their child's. Only 1.2 percent of all fathers and 2.2 percent of
all mothers found their responses to be greatly different from those of their child's.
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Information related in Table 33 shows a comparison of parental response to
"Since comparing your responses with those of your child's, has it caused
you to become more interested in what he/she really feels about various
things?"
A. Yes
B. No

TABLE33
COMPARISON OF PARENTAL RESPONSE
QUESTIONS

Participants

A.
N.

Yes
Percent

B.
N.

No
Percent

All Parents

HS

87.5

21

12.4

All Mothers

79

87.8

11

12.2

All Fathers

69

87.3

10

12.6

Mothers of Girls

40

80.0

10

20.0

Fathers of Girls

38

82.6

8

17.3

Mothers of Boys

39

97.5

1

2.5

Fathers of Boys

31

93.9

2

6.0

Parents of Girls

78

81.2

18

18.7

Parents of Boys

70

95.8

3

4.1
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Regarding item eight on the Parental Evaluative Questionnaire, which asked if
comparing responses had caused the parent to become more interested in the child’s
feelings and ideas, an overwhelming 87.3 percent of all responding fathers and 87.8
percent of all mothers indicated that they had experienced this attitude change,
Table 34 presents comparison of parental response to the question:
"Do you feel that future communication between you and your child has been
affected by this experience?"
A. Not affected
B. Mildly affected
C. Greatly affected
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TABLE 34
COMPARISON OF PARENTAL RESPONSE
QUESTION 9

Particioants

A. Not affected

B. Mildly affected

X, Greatly affected

N,

Percent

N.

Percent

N.

All Parents

26

15.3

129

76.3

14

8.2

All Mothers

12

13.3

71

78.9

7

7.8

All Fathers

14

17.7

58

73.4

7

8.8

Mothers-Girls

10

20.0

34

68.0

6

12.0

Fathers-Girls

12

26.0

30

65.2

4

8.6

Mothers-Boys

2

5.0

37

92.5

1

2.5

Father-Boys

2

6.0

28

84.8

3

9.0

Parents-Girls

22

22.9

64

66.6

10

10.4

Parents-Boys

4

5.4

65

89.0

4

5.4

Percent

Of all fathers, 73.4 percent, along with 78.9 percent of all mothers, felt that
future communication between themselves and their child had been at least mildly
affected by study participation. A smaller percentage, 8.8 percent of all fathers and
7.8 percent of all mothers felt that such communication had been greatly affected by
this experience. Only 15.3 percent of all fathers and 13 3 percent of all mothers felt
that communication had not been affected at all.
Table 35 relates a comparison of parental response to the question:
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Did you begin to talk with your child about things other than those included
on the questionnaire?"
A. Did not talk about anything not on the questionnaire
B. Talked about some things not on the questionnaire
C. Talked about many things not on the questionnaire

TABLE 35
COMPARISON OF PARENTAL RESPONSE
QUESTION 10

ParticipanLs

A.

No Talk

B,

Some talk

Much Talk

C.

N.

Percent

N.

Percent

N.

Percent

All Parents

53

31.3

83

49.1

30

17.7

All Mothers

36

40.0

47

52.2

7

7.8

All Fathers

17

21.5

36

45.5

23

29.1

Mothers-Girls

17

34.0

27

54.0

6

12.0

Fathers-Girls

16

34.7

25

54.3

5

10.8

Mothers-Boys

19

47.5

20

50.0

1

2.5

1

3.0

11

33.3

18

54.5

Parents-Girls

33

34.3

52

54.1 ,

11

11.4

Parents-Boys

20

27.3

31

42 4

19

26 0

Father-Boys
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Item ten on the Parental Evaluative Questionnaire asked parents if they had
discussed topics other than those represented on the Initial Preference Questionnaire
with the child. The largest percentage of responding fathers and mothers, 45.5
percent of all fathers and 52.2 percent of all mothers, indicated that they had talked
about some topics with their child that were not on the first questionnaire.
Table 36 shows a comparison of parenUl response to the question:
"If you did have discussions with your child stimulated by the first
questionnaire, please indicate the areas under discussion by you and
your child."
There were twelve possible multiple choice responses to this question.
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TABLE 36
COMPARISON OF PARENTAL RESPONSE
QUESTION 11

Resoonses

Mother

Father

N.

Percent

N,

Percent

A.

Child's Friends

85

94.5

68

86.5

B.

School Work

45

50,0

50

63.4

C.

Physical Growth

17

19.0

8

9.5

D.

Relationships-Sexual

34

37.5

29

36.5

E.

Child's Interests

83

92.5

76

96,3

F.

Money

4

4.0

6

7,1

G.

Behavior to Parents

42

47.0

43

54,6

H.

Parental Behavior

42

47.0

41

52.2

I.

Child's Family Behavior

42

47.0

50

63.3

J.

Danger of Drugs

17

19.0

17

21.8

K.

Personal Problems

36

39.5

29

36.9

L.

Others

4

4.0

2

2.4

Discussion of Items From the
Parental Evaluative Questionnaire

In surveying the topics discussed through item eleven of this instrument, the
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largest percentage of responding fathers, 96.3 percent, indicated that the child’s
interests, the child’s friends, 86.5 percent, and the child’s school work, 63.4 percent,
were the three top choices for discussion between themselves and their children. The
largest percentages of mothers, 94.5 percent, also chose the topics of child's friends
and child's interests, 92.5 percent; while 50 percent of all mothers also chose the
child’s school work as an important topic that was discussed.
In examining agreement between parents, it appears that the majority of parents
of girls, 95.8 percent, agreed with each other on question one of this instrument. Of
the mothers and fathers of boys, 98.6 percent also agreed with each other on this item.
All of the respondents said that they had discussed the questionnaire items and
compared their answers with their children.
On question two, 96.8 percent of the mothers and fathers of girls agreed with
each other that some items had stimulated discussion between themselves and their
child. Of the mothers and fathers of boys, 95.8 percent also agreed with each other on
this item and favored the same response.
On question three, the majority of mothers and fathers of girls, 40,6 percent,
agreed with each other in choosing 15 minutes as the amount of time spent discussing
questionnaire items. In the mothers and fathers of boys category, 43.8 percent agreed
with each other and chose this same time frame as the one used to discuss
questionnaire items with their children.
On question four, parents of girls, 47.9 percent agreed with each other that theii'
child was mildly curious concerning parental responses on the first questionnaire.
Mothers and fathers of boys, 49.3 percent, agreed with each other that they also felt
that their child had experienced a mild curiosity regarding their answers on this
instrument. Of mothers and fathers of girls, 45 8 percent agreed with each other, as
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did 47,9 percent of mothers and fathers of boys, in feeling that their children had
experienced great curiosity over parental answers.
Regarding parental curiosity. 56.2 percent of the parents of girls agreed with
each other that they had also experienced a mild curiosity regarding their child's
answers. In the parents of boys category, 65.7 percent of those mothers and fathers
also agreed with each other that they had been greatly curious concerning their rate
of agreement with their child s answers. The highest degree of curiosity appeared to
be felt by mothers of boys, 70 percent.
In question six which asked how close parents felt their answers would be to
their child s before they had the chance to compare questionnaires, mothers and
fathers of girls, 54.1 percent, agreed with each other that they had felt that their
answers would be very close to those of their child's. Mothers and fathers of boys,
58.9 percent, also felt that they had thought this would be the case.
In question seven which asked parents to estimate how close they actually found
their answers to be when they did have the opportunity to compare answers with
their child, 84.9 percent of mothers and fathers of boys agreed with each other that
they had found slight differences in their responses. Mothers and fathers of girls,
85.4 percent, agreed with each other in acknowledging that they also found slight
differences in comparing their answers.
On question eight, 95 8 percent of mothers and fathers of boys agreed with each
other that participation in the study had caused them to become increasingly
interested in how their child really felt about a variety of issues. Of the mothers and
fathers of girls, 81.2 percent agreed with each other in reaching the same conclusion.
Question nine asked parents to assess the effect that study participation might
have had on future parent-child communication. Mothers and fathers of boys, 89
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percent, felt that such communication might be mildly affected. In the mothers and
fathers of girls category, 66,6 percent felt similarly.
Of the mothers and fathers of boys, 42 .2 percent agreed with each other in
indicating that topics others than those on the first questionnaire had been discussed
with their child during the discussion phase of the study. Mothers and fathers of
girls, 54.1 percent, agreed with each other also in indicating the same response.
Question eleven asked parents to specifically indicate the topics discussed with
their children from a multiple choice listing. Generally, mothers chose the child's
friends as one important area to discuss. Most mothers, 94.5 percent, chose this as
their number one topic. Fifty percent of all mothers also chose school work and 92.5
percent chose the child's interests. These were the three topics that received the
highest percentages of choice by mothers.
Fathers chose the child's interests, 96.3 percent: the majority of fathers also
discussed the child's friends, 86.5 percent, and the child's school work, 63.4 percent.
The majority of mothers and fathers of both sexes tended to agree with each other
in selecting their most frequent topics for discussion with their children, conversely,
the majority of mothers and fathers of both sexes also shied away from discussing the
topics of physical growth; 9.5 percent of all fathers and 19 percent of all mothers dealt
with this issue. Other topics receiving low percentages were the topics of money (7.1
percent of all fathers and 4 percent of all mothers); and the dangers of drugs (21.8
percent of all fathers and only 19 percent of all mothers.

CHAPTER V

Summary of the Study

This study examined hov well parents know their seyenth grade preadolescent
children regarding daily personal contact knowledge and personal perception. It
proyided an assessing instrument and encouraged parents to seek an appraisal of how
in touch with their maturing child they were, and how effectiye participation in
this study was in helping to make them aware of the yarious changes taking place in
their child, as well as, how these changes impact on parent-child interpersonal
relationships and the family atmosphere.
A reyiew of the literature on preadolescent deyelopment focused on the following
categories: the deyelopmental stages of preadolescence, the cognitiye structure of
parenthood, problems and typical stresses on family relations encountered during
this life stage, remediation recommendations for dealing with problematic issues
inyolying preadolescents and their parents, parallel patterns of psychosocial growth
occurring in both parents and their preadolescent children, and education's role in
supporting families of preteens in their efforts at maintaining emotional stability and
family interpersonal cohesiyeness throughout this sometime turbulent period.
The students who participated in this study were ninety seyenth graders assigned
to mandatory health classes at a suburban middle school. These classes were group
heterogeneously by academic ability and homogeneously by gender.
Adult participants in the study were parents of the student participants. Both
parents, wheneyer possible, were asked and encouraged to participate independently
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of each other and their child. One hundred and siity-nine adults parUcipated in the
Study.
Student and parent parUcipants were asked to complete a twenty item, multiple
choice Initial Preference QuesUonnaire, with a ten item, fill-in secUon which called
for respondents to write short answers to open-ended questions. All family
questionnaires were sent home for comparison and discussion of answers.
Approximately ten days later, an eleven item, multiple choice Parental Evaluative
Ouestionaire was sent home for each parent to complete.

Conclusions

Four questions were asked in this study. The questions and conclusions, based on
analysis of data gathered through presentation of both questionnaires to participants
in the manner described above, are presented below.
The first question this study asked was;
Regarding preferences, feelings, and daily personal contact knowledge,
how well do parents know their seventh grade preadolescent children?
Of the parent participants, 30 .8 percent chose answers that agreed with their
child on the twenty item, multiple choice section of the Initial Preference
Questionnaire; and 19.3 percent of these parent participants chose answers on the ten
item, open-ended section of this same instrument that also agreed with their child's
response.
Therefore, it can be concluded that parent participants of this study do appear to
lack substantial knowledge and awareness of their children's preferences.
The second question that this study addressed was;
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Did participation in this study prove helpful to parents in encouraging
interactive communicaUon between them and their seventh grade
preadolescent children?
Of the adult participants, 84.5 percent indicated on the Parental Evaluative
Questionnaire that they felt that communication between themselves and their
children had been positively affected by study participation. Of the adult partici¬
pants, 76.3 percent chose the multiple choice response indicating that they felt that
parent-child dialogue had been mildly affected; and 8.2 percent chose the multiple
choice answer that concluded such communication had been strongly affected by
study involvement. These answers refer to responses made to question nine.
Therefore, it can be concluded that the majority of adult participants saw study
participation as an aid in promoting communication between themselves and their
children.
The third question this study addressed was:
Regarding preferences, feelings, and current personal contact knowledge,
are same sex parents or opposite sex parents more in agreement with their
preadolescent children?
Parental Preference Data revealed that fathers appear to know their sons better
than they know their daughters. Fathers answered the same as their sons 54.6
percent of the time, while responding in agreement with their daughters only in 42.5
percent of instances. On only four items of the Initial Preference Questionnaire did
father/daughter agreement percentages top father/son agreement percentages
(preferred homework time, preferred chore, most disliked chore, and feelings related
to the child's size in reference to age). On fourteen of the items, fathers' and sons'
agreement response percentages topped 50 percent. No agreement percentage
between fathers and sons fell below 41.7 percent; while, in father/daughter agree-
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ment response, it appears that three quesUons fell below 40 percent. In the father/
daughter category, only three quesUons (the child’s feelings concerning being well
liked at school, preferred homework time, and preferred school subject) did father
agreement percentages with daughters appear slightly higher than their spouses’.
Mothers appeared to know their daughters only slighUy better than they know
their sons. In eleven out of the twenty items on the IniUal Preference Questionnaire,
mothers and daughters’ agreement percenUiges were higher than were mother/son
agreement percentages. Mothers answered the same as their daughters 53 percent of
the time on all items of this questionnaire; they responded in agreement with their
sons on all items 46.9 percent of the time.
On the Open-ended Segement of the Initial Preference Questionnaire, mothers
appeared more accurate when responding to daughters' preferences, with an agree¬
ment rate of 11.4 percent, than when responding to sons', with a rate of 7.9 percent.
Fathers appeared, on this Open-ended Segment, to know their daughters'
preferences only slightly better, 3.7 percent than they know their sons', 3.4 percent.
Therefore, it can be concluded that same sex parents appear to know their
children better than opposite sex parents.
The fourth question this study asked was:
Did parents feel that participation in this study was helpful in stimulating
parental awareness toward the various and changing developmental
needs of their preadolescent children ?
Question eight of the Parental Evaluative Questionnaire asked parents to
determine to what extent they felt that study participation had encouraged them to
become more interested in how their child really felt about things. The majority of
parents, 87.5 percent, chose multiple choice response A, Yes, in answer to this
question. Such a high valuation on this answer appears to support affirmation to the
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quesUon of the study's posiUve effect in aiding parents in the development of an
enlightened and concerned attitude toward their children; it appears to indicate the
generation of an insightful avareness on the part of parents towards thin gs in the
child's life that are truly valued.
Therefore, it can be concluded that a high percentage of affirmaUve responses to
this question would support the fact that study parUcipants found their experience to
be beneficial in helping to alert them to the many facets of psychosocial, physical,
and cognitive growth being experienced by their maturing preadolescent children.

Discussion of Study Results

When comparing specific mother/father responses of parents of sons, fathers
reached higher agreement with their offspring than their wives did in seventeen of
the twenty Initial Preference Questionnaire items. Mothers of sons attained higher
agreement than fathers on only three questions (number of siblings desired, favorite
reading matter, and preferred physical education activity).
(inversely, an examination of the specific mother/father responses of parents of
girls reveals that mothers reached a higher agreement with their daughters than
their spouses did on seventeen of the twenty items of this instrument; fathers attained
higher agreement than their wives on only three questions (preferred reading
matter, desired homework time, and preferred physical education activity).
Overall, study results lead to the belief that mothers tend to know their children
better than fathers; in addition, mothers also tend to know their daughters better
than fathers know their daughters, while fathers know their sons better than the
mothers of these male children.
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In comparing fathers of both boys and girls vith each other, fathers of boys
tended to reach higher agreement with their children than did fathers of girls.
Mothers of girls when compared to mothers of boys achieved higher agreement
with their children as well.
On the Open-ended Items of the Initial Preference Questionnaire, fathers of girls
received the highest agreement with their daughters on question one. 7.8 percent,
the first name of the child's present best friend. The lowest agreement was obtained
by fathers of girls on question three, 1.1 percent, which asked the name of the best
place visited with the family.
Regarding fathers of male children, the highest agreement, 10 percent, was
reached on question two, the best present received; the lowest agreement, 0 percent,
was obtained on question seven, the naming of someone considered by the child to be
a modern day hero.
Similar results were obtained by mothers of girls on these Open-ended Items. The
highest agreement, 16.7 percent, is seen on question one; while the lowest, 3-6
percent, again occurred on question seven, the naming of a present day hero.
Mothers reached the highest agreement with sons on question four, 20 percent,
the most fun summer activity; the lowest agreement on this section was, as with
fathers, the naming of a modern day hero. This last question was interesting in its
production of non-agreement between parents and their children generally. Parents
answered either with names of historically accepted heroes (Washington, Reagan,
Mother Theresa, etc.) or with names of rock or movie stars. Children tended to choose
sports figures, people currently in the news, or people they knew from their own
lives. In a few cases, girls and mothers chose fathers and agreed with each other in
this choice.
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These Open-ended questions asked for very specific daily personal contact
information, and the results, in terms of mother/father only agreement and parental
agreement with the child of the same family, tends to support the developmental
reality that would allow parents of girls easier and more frequent access to this type
of specific information in their normal dealings with the child. Generally preado¬
lescent girls are developmentally more precocious in verbal and expressive language
skills' maturation than preadolescent boys. In fact, in both the language development
and psychosocial spheres, girls not only tend to mature some eighteen months to two
years before their male counterparts, but also tend to be pushed toward more delib¬
erate informal and formal schooling by parents and educators to accelerate the
process of mastery in these areas. Many girls like to talk a lot and often.
Throughout this study it was expected that parents would know their seventh
grade preadolescent children better than was actually revealed by the results.
Although mothers tend to know their children better than fathers, this is not to an
impressive degree. And, as was stated earlier, same sex parents appear to know their
children better than opposite sex parents, but again these figures are not consistently
imposing regarding both sexes. Mothers tend to know their sons only slightly better
than fathers know their daughters; and the same can be said for fathers' knowledge
of their sons when compared to mothers' knowledge of their daughters.
Mothers and fathers of boys tended to agree with each other more often than
parents of girls, and this may indicate the need for more sharing between these
parents of information, concerns, beliefs, and feelings related to daughters. And
because, on the Open-ended Segment, mothers and fathers of girls appeared to agree
with each other more, it may be important for parents to avoid reflecting any stereo¬
typical posturing that has become a part of their child rearing that could influence
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children in negaUve ways and cause them to become reticent about risking access to
their most private selves with anyone they truly value but who they feel might think
less of them for revealing their vulnerability. Male children in particular may fall
victim to this kind of "emoUonal escapism" through the dangerously deceptive but
culturally approved practice of hiding feelings to appear truly masculine and protect
an approved of or acceptable image. It must be remembered that culturally oriented
biases, even subconsciously incorporated into parenting philosophies and practices,
tend to shape and direct our children's visions of themselves and their reflecUons of
themselves as they think others see them.

Limitations

The conclusions that were drawn from analysis of the study's data cannot be
generalized to all seventh grade students and their parents. It should be realized that
the demographics of this particular municipality, the fact that it is an upper, middle
class community where the majority of adults are college graduates, certainly does
impact uniquely on the study participants' responses, as well as, the enthusiasm with
which volunteer adult study participants approached and completed study tasks.
The fact that this group was a volunteer group alone brings a special set of
circumstances to bear on study results. Volunteer populations tend to be groups that
share certain characteristics in terms of being eager to be challenged, being willing
to assume risks, and being a special segment of the general population which tends to
eagerly seek approval.*
The length of the study and the specific population used also prevents generali¬
zations from being made to all seventh graders and their parents. The study extended
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through SIX weeks, from the end of September to mid November 1986. and took place
within a single school located in a rather affluent school district If the study had
been conducted with another population and for a longer period of Ume; or if the
population were enlarged and their demographics altered, the results may have been
somewhat different.
The personality and professional acquaintance of the researcher with some
parent and student participants may have influenced both the parents' agreement to
participate and allow their children to do so, and also the attitude and spirit with
which the two groups approached, completed, and saw to the prompt return of study
materials. The researcher admits to approaching this study with a great deal of
interest concerning the results and to stressing the fun aspects of working through
data gathering instruments in communicating with potential participants. Also, the
researcher had had some contact with a number of the participants before the study,
working with them to help solve other school and/or family problems. Another
researcher, unknown to the participants at the time of the study, may not have
obtained the same cooperative response. The researcher also utilized three follow-up
strategies in the form of letters, telephone calls, and personal student contact
reminders to guarantee the prompt return of questionnaire data entrusted to students
for delivery and return to and from parents. If these strategies had not been planned
and initiated consistently, results of this study may have been quite different,
perhaps flawed or limited by a failure to get an adequate percentage of questionnaire
response data returned for analysis.
Although the researcher acknowledges the limitations stated above, this study
does show that for a particular group of seventh graders and their parents, partici¬
pation in this study was beneficial. This was evidenced by parental responses on the
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Parental EvaluaUve OuesUonnaire, which tended to be very positive and enthusiastic,
when viewed in a holistic manner; therefore, this study's resulu do suggest that the
trends implied might also be found in other groups as well.
It must be recognized, of course, that there are certain limitations inherent in
using the questionnaire format itself. It must be assumed that items included on the
instrument are valid representative measures of general information for which the
researcher seeks answers. It must also be assumed that participants followed study
instructions to work independently of each other, avoiding contamination resulting
from the sharing of responses between participants until such time as this activity
was encouraged.
Specific items on the multiple choice section of the Initial Preference
Questionnaire sought to assess both the extent of daily personal contact knowledge
and to clarify parental perception concerning the child. Multiple choice responses
offered a range of choices that allowed for personality and attitudinal influences to be
represented in answers (i.e. preferences involving a certain amount of risk as
opposed to a multiple choice response for the same item which represented a greater
need for security; an answer reflecting a desire to work with others would be opposi¬
tional to one for the same question indicating a need to work alone, an active to
passive scope of responses appears for some items where appropriate, etc.) The Openended Section of this same instrument asked participants to write in a one to four
word answer to specific daily contact knowledge questions.-This section afforded a
more personal and individual approach to assessing the child's standards, ideas, and
preferences, as well as, providing the contact knowledge component; both elements
were equally represented by these two sections of the questionnaire and, as a result, a
holistic method of viewing data results must be employed in drawing any conclusions.
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Implications

An additional analysis of the relationship between parents and their children,
when the view is focused on the differences in percentages of agreement obtained
between same sex and opposite sex parents, on the multiple choice items of the Initial
Preference Questionnaire, presents some interesting information related to the final
study question.
Fathers had their highest agreement with their sons on sixteen of the twenty
questions of this instrument. In examining the specific questions concerned, all of
which achieved agreement at 50 percent or better, it appears that eight have a
distinct emotional/attitudinal aspect linked to feelings, values, and ideas concerning
the child's view of himself or his relationship with others. In this category I would
place the following questions: preferences concerning the number of desired
siblings, reading matter, priority purchase, reputation, tv show, special day, and
feelings the child has about how well liked he is at school and about how many
friends he has.
In comparing the agreement of fathers with their daughters on this same
instrument, fathers received the highest agreement on only six questions. Out of
these six, only one, concerning the child's feelings regarding physical size, appears
to connect specifically to the emotional/attitudinal aspect of the child; all the others
(preferences concerning homework time, a pet, chores to do and avoid, and favored
physical education activity) appear grounded in the practical daily contact area.
In comparing mothers and daughters responses, mothers attained the highest
agreement, 50 percent or above, on twelve of the questions (preferred activity, child's
feelings about being well liked at school, preferred purchase, ideal homework time.
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desired pet, favored future occupation, preferred chore to do or not to do, feelings
related to physical size, favorite school subject, favorite tv show, feelings about the
number of friends the child feels she had); five appear to have an emotional/
attitudmal component (feelings on being liked at school, favored purchase, feelings
about physical size, favorite tv show, and feelings concerned with the number of
friends the child feels she has). The other seven appear to be acquirable through
daily personal contact alone.
Mothers attained their highest agreement with their sons. 50 percent or better,
on nine of the questions of this instrument. Of these nine, four (preferred number of
siblings, favored reading matter, preferred reputation, and preferred 'special day’)
appear to have the same type of emotional/attitudinal component spoken of earlier,
while the others (preferred school subject, favored P.E. activity, desired hair length,
favored food and color) seem cognizable through the normal channels of daily
interpersonal contact.
Given all the preceding data, it appears then that same sex parents not only
acquire more daily personal contact knowledge, which in itself may indicate a more
vigorously active communications' system between these two at work, but also that
same sex parents may have an access to another channel of shared emotional
communication regarding their children's affective responses to the world that is
somehow not as easily available to the opposite sex parent. This could be caused by a
number of influencing factors that can and do impact upon these three interrelated
family members. Cultural, social, psychological and environmental issues do
influence the development of intimacy in interpersonal relationships to a great
extent. It appears from this study’s results that it may be advantageous for opposite
sex parents to approach this interactive emotional plane in a more deliberate fashion
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vilh their preadolescent children to help encourage the culUvation of the sense of
ease and confidence necessary to achieve more sponlaneous personal disclosure.
Protecting quality time spent together engaged in mutually enjoyable acUvities may
be one way for opposite sex parents to advance the development of the high degree of
emotional trust necessary for such intuitive interdependence to thrive.
If one accepts the premise that parental sensitivity and awareness of their child's
developmental needs at the preadolescent stage of life would better enable one to
identify a personal reference point from which to more effectively act to meet the
challenges of this particular parenting stage, this study offers serious consideraUons
for both parents and educators.
For parents, teachers and administrators, the study presented an examination of
the developmental aspects particular to this preadolescent stage in an attempt to
identify influences which may act as deterrents to parent/child open and shared
communication and maturing emotional contact.
Parents and teachers aware of possible negative effects generated by specific
developmental influences at this stage have the opportunity to prepare themselves
emotionally and practically to view their interpersonal relationships with these
children with an acknowledged acceptance of anticipated problem areas yet to be
encountered, thus minimizing some of the frustration and anxiety surrounding the
suddenness with which these children seem to shift in developmental stance. Their
awareness should also help ease their feelings of guilt and isolation when these
influential adults seek to understand or find solutions to depressed periods in their
relationships with these children, helping them to realize that even a lack of
agreement between parent and child on the Initial Preference Questionnaire items
used in this study, is not too surprising at this distancing stage of their child's life.
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Use of similar parent/child interaction forums encourages adults concerned
about this preadolescent group to become more sensiUve to the basic need and goal
shifts of these children during this most vital time in the maturing process. This and
other methods of engaging children and their parents in discussing and sharing
feelings, interests, goals, and ideas also affords them the opportunity to open up or
maintain more effective avenues of communication within their family, and, if
shared beyond this, with others within the expanded community of preadolescent
concern and advocacy. Educators need to develop and sponsor more of such parental/
child involvement materials and provide a wide range of forums to insure availability
in a continuous effort to provide support for parents and children in their attempts to
maintain high levels of emotional closeness.
Many adults seem to assume that the crises the preadolescent and early adolescent
go through are nothing more than gentle disruptions when compared to the traumas
of adulthood. The problem here is the difficulty in understanding the relative impact
of life’s events within the context of the child’s own life. When we do pause to
appreciate how quickly middle level children go through many dramatic changes, we
start to become more sympathetic to the frequency of their emotional upheavals. The
point is that although knowledge of social, intellectual, physical and emotional
characteristics is crucial to such appreciation, equally important, but less understood,
is the need to cultivate an empathetic feel for what it means to be a preadolescent
approaching puberty.
In particular, parents of preadolescents are heir to highly pressured parental
experiences. Guiding preadolescents increases insecurity and heightens vulnera¬
bility of parents as they face the many unknowns concerning this age group. A great
deal of energy is expended on survival and adjustment during this life phase. Anxiety
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over meeUng the new challenges of the age creates a great deal of psychic stress in
both parents and their children, and the mental strain of adapUng can create
negative pressures on all aspects of the family’s life.
Experts agree that the American family can be very much alone. CompeUtion.
isolation, mobility, privacy, innovation have been values in the American parenting
culture which have held considerably more dominance than cooperation, stability,
and group traditions, and the urge toward compeUtive parenting is almost demonic
today .2 Parents constantly interacting with their friends, peers, and fellow parents
can be sorely tempted to push their children for their own status. Every parent wants
to be proud of a child, but there is a more insidious stage in which the welfare of the
child becomes less important to the parent than the approval the child can bring to
him/her as a parent. In a recent survey of parents conducted by researcher Glenn
Collins and published in Better Homes and Gardens
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percent of participating

parents believed that they were good parents themselves, but three-fourths of that
same number were very critical of other parents' abilities to perform their roles
adequately.3
Americans seem to infuse an inspiring perfectionist work ethic into the role of
parenting. Children become the work of the parents, and when this "institutional
idea" is set up to process people, one finds that working on people always threatens to
become too much like working on objects or things, Efficiency, success, and the end
product become primary. So in America, parents inevitably worry about how their
children "will turn out." Since the intensity and self-scrutiny of the parent-child
evaluative process is at such a high level, a great deal of anxiety is generated.
Perhaps, in the end, the most characteristic and enduring problem of American
parents is this seeking of perfection in themselves and their children.
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Parents are driven by the idea that they need to raise their
children the right way.... If our families are going to survive,
we have to work on learning how to fail before we destroy our¬
selves in the process of trying to be perfect... Every rigid and
britUe substance tends to crack. People who need to be perfect
all the Ume are bound to crush their own self-esteem as well as
the feeling of self-worth of those whom they love.'^
To counter this situation of parental isolation and contradiction, the schools must
take the lead in helping parents break the isolating barriers and learn to help each
other. All parents have needs that require sensitive interpretation and response
from schools and other religious, social service, and community agencies. The
majority of parents of preadolescents cannot help but share in a common set of
expectancies and assumptions. In addition, a world outside of the family and home is
necessary to supplement parent-child interaction. Parents need support and
reflective response of witnesses just as a child needs his peers and other adults in
order to learn about the world and himself. Both parent and child need the
reinforcement, confirmation, and corrective checks of outsiders so that they can
resist the social dynamics of contemporary life which are pushing many parents,
with the best of intentions, into making wrong decisions for their children. Parents
of this age group may find it difficult not to fall victim to such social influences that
do not reflect what they believe is best for their child but only the sense that, if they
should allow their child to reside in a secondary position in comparison to the sons
and daughters of their parenting peers, they, as parents, are somehow failing.
Parents could be saved a lot of needless worry if they could share in the collective
experiences of other parents and children. Schools must help to identify such
parents in need of help and give them information, support and the permission they
need to make healthy educational and personal choices for their children.5
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Parenting should become a part of every curricula within community organi¬
zations, schools, and church affiliated programs complete with apprenticeship
programs in which young people could go into families or work with children in
group settings, and at the same time be provided with knowledge on child develop¬
ment and the emotional and cognitive needs of children as they mature. We must
work to encourage the valuation of not just the child but respect for the responsi¬
bilities of parenting and tangible support for parents while they engage in this art.
In today's world, parent-child conflict is inevitable and essential for the
development of an independent personal autonomy on the part of the child. In a
delicate balancing act, the good parent is seen then as someone who is able to exert
power and encourage both resistance and independence. Through this mutual
process, the strong egos of both develop the capacity to make mistakes without
experiencing guilt.
Basically, the good parent can be described as one who protects and nurtures
his/her child and, through providing care, enjoys, entices, and encourages the child
into life. At the same time, the good parent gradually separates and withdraws from
the child allowing the child to develop independence. Inevitably, these concurrent
parental processes shape a new personality, transmit human culture, create a
lifestyle, and ultimately reproduce society. Parents also establish a personal psychic
life, the investitute of a new self into their children. New persons are created in this
way through psychosocial intimacy and personal interaction; and it's reciprocal —
parents also learn from their children. In a very real sense, children do help to
complete their parents' education, and the inevitable loss of childhood must of
necessity be accompanied by loss of agreement between parent and child on a
number of issues. This agreement loss may. indeed, herald an acceleration in the
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maturational process of the seventh graders and should, perhaps, be vieved by
parents as a positive step forward rather than as a loss.
In summary, whatever the quality of the relaUonship between the preadolescent
and his parents as he/she struggles toward independence, whenever this phenom¬
enon is assumed to have been achieved, and wherever the child goes in life, the
family will always be a powerful part of his psyche. As the famed author Thomas
Woolf once said. "You Can't Go Home Again," but, in truth, it can also be said that none
of us ever truly leaves home either.^

Recommendations for Further Research

This study should be expanded to other populations, including students in other
middle schools and in other grade levels within those schools. Researchers should
study a larger population over several years. Other populations should include
children in different socioeconomic settings, and the variables of the population
sample should be expanded to include populations with varied ethnic backgrounds
and non-English speaking groups.
Future study focus should be directed toward isolating for investigation unique
variables related to unconventional family structure such as those presented by
adoptive or foster parenting situations, or with consideration for the child's actual
placement within the family structure (first, middle, oldest child). The fact that a
child is a member of a blended family or has recently suffered the trauma of a
parent's divorce or death might add a new dimension to the study of this age group.
Expanding this study to examine the long-term effects of parental perception or
maintenance of personal daily contact knowledge on such on-going issues as drug or
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alcohol use. religious ideology or pracUces, or sexual atUtudes of children as they
mature would also be an appropriate intent for future research.
Certainly future study and research should include other types of non-tradiUonal
family settings (i.e. communal, non-intact, single parent, etc.) in larger numbers and
isolating for these variables in comparing parent/child response agreement patterns
which was not attempted in this study.
The use of this instrument or the development of similar types of assessment
questionnaires by professionals working with preadolescents and their families
should be encouraged. This instrument s format and content can yield informative
and interesting results which can then be used to teach interactive discussion skills to
individuals, family members, and within other types of group counseling situations,
avoiding too fast an approach into subject areas that might appear too frightening to
clients to want to deal with in group, informal, or short term therapy or counseling
situations.
Because generally the results of this study indicate a lack of information on the
part of parents of preadolescents, particularly those of the opposite sex, parents of
these children, and professionals advocating for this age group, should become more
aware of their responsibility to support and promote deliberate attempts to increase
interaction on physical, verbal, social, and sentient/emotive levels during this often
emotionally distancing period.
Results of the study should also indicate to parents of this age group a need to
make sure that they keep a vigilant eye on their daily time schedule and that of their
child's. As outside activities and responsibilities within the family and outside of it
intrude on quality family time spent together, the parent must be willing to
constantly reevaluate and reset priorities within his/her own life, marriage, and
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family s life together, remaining aware and sensitive to the need for physical, social
and emotional time-outs. Parents often find this difficult because many of the
excessive time and energy demands placed upon them and their children are made by
very worthwhile people and organizations (religious groups, volunteer and sports'
clubs, citizen involvement groups, political acUon groups, etc.); however, as time
spent together becomes more precious, it is imperative that the parent set limits on
his/her and the child's expected energy levels and reasonably assess the ability of
these two groups to survive and accomplish without becoming overwhelmed and
having to sacrifice relationships with those persons most valued.
These same problems of encroaching outside responsibilities and a lessening of
available time and energy which affect individual family members and the family as
a unit, may also be encountered by mothers and fathers as they relate to each other.
The difference noted in agreement response patterns between these two groups
clearly also indicates a need for parents to remain sensitive to the effects of such
infringements on their own interpersonal relationship, as well as, their relationship
as a couple to their child. Parents, individually and with their children, need to seek
time together to share and get reacquainted with each other during each stage in the
growing up process, so that in growing older, they do not find themselves also
growing apart.
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APPENDIX A

IfliUal Preference Questionnaire

PireyUpqg:

Please circle the letter of the response you prefer.

Pafgtttal PirgtUQQg: Please circle the letter of the response you think your child
would choose. Do not consult with your child or your spouse. Return this completed
questionnaire in the accompanying envelope via your child.
1. Which would you prefer:
(A) to swim

(B) to skate

(C) to go to a movie

(D) to play video games

2. Do you wish you had:
(A) fewer brothers and sisters

(B) more brothers and sisters

(C) no brothers and sisters

(D) satisfied the way it is

3. Do you feel:
(A) you are well liked at school

(B) you are not well liked at school

(C) you do not know if you are well liked or not
4. Which type of book would you prefer to read:
(A) one about animals
(D) one about sports

(B) a mystery

(C) a love story

(£) one about kids growing up

5. Which food would you order when eating out?
(A) pizza

(B) hamburger

(C) a foreign food (Mexican or Chinese)

(D) salad

(E) a food you've never tried before

6. Which one of these items would you like to buy?
(A) color t.v.

(B) stereo

(C) video game

(D) telephone

7. When do you prefer to do your homework?
(A) in the afternoon, after school
(C) while watching t.v.

(B) after supper

(D) in the morning, before school

(E) while listening to the radio or tapes
8. Which would you prefer for a new pet?
(A) a cat

(B) a dog

(C) a hamster

(D) a snake

9. In physical education class (gym), which would you prefer to do?
(A) play basketball

(B) do exercise

(D) do tumbling stunts

(C) run laps

(E) watch a sport s exhibit or game

10. Which would you prefer for a vacation?
(A) a trip to the ocean

(B) a visit with a relative you seldom see

(C) to go camping

(D) a trip to Disney World

(E) visit a place you've never been to before
11. Which chore would you rather do?
(A) wash dishes

(B) vacuum the carpet

(C) clean your room

(D) work in the yard
12. Which chore would you dislike the most?
(A) washing the dishes

(B) emptying the trash

(C) making the bed

(D) working in the yard

13. Which would you prefer?
(A) to be known as the best artist or musician
(B) to be known as the best at sports
(C) to be known as the best student in your class
(D) to be known as the "most popular " in your class
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14. Do you feel:
(A) too small for your age

(B) too large for your age

(C) neither

15. What is your favorite subject in school?
(A) English

(B) Science

(C) Math

(D) Geography

16. Which one of these colors would you like your room to be?
(A) blue

(B) green

(C) yellow

(D) purple

17. Which t.v. program would you choose to watch?
(A) Miami Vice

(B) Family Ties

(C) MTV

(D) an adventure movie

18. Which is your favorite "special day" ?
(A) Christmas

(B) your birthday

(C) 4th of July

(D) New Year's

19. Do you feel your hair is:
(A) too long

(B) too short

(C) just the right length

20. Do you feel you have:
(A) a lot of friends

(B) a few friends

(D) no real friends, but know many kids

(C) only one or two really good friends
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IniUal Preference Questionnaire
Ooen-Ended Questions
1. What is the first name of your present "best friend"?

2. What is the best present you received this past year?

3. Where is the best place you've ever gone with your family?

4. What's the most fun activity you ever did on a summer vacation?

5. Who is a famous person you would love to meet?

6. What is your favorite season of the year?

7, Who do you consider a "hero" today?

8. If you could change something about yourself physically, (the way you look),
what would you change?

9. What kind of job do you want when you grow up?

10. What's your favorite dessert?

APPENDIX B
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appendix B

Parental Evaluative Questionnaire

Biregtipag: Pl®.^ circle the letter in front of your response without consulting your
children or spouse. Place your completed questionnaire in the enclosed
envelope and return to me, vith your child, tomorrov,
1. Did you and your child compare your responses?
(A) Yes
(B) No
2. Did some items stimulate discussion betveen you and your child?
(A) Yes
(B) No
3. Since ansvering the questionnaire, vhat is your estimate of the total amount of
time spent talking vith your child? This should be time that you feel was stimu¬
lated by both you and your child having responded to the questionnaire?
(A) None
(B) About 13 minutes
(C) About 30 minutes
(D) About 43 minutes
(E) About one hour
(F) If above one hour, please estimate the length of time involved_
4. Did your child seem curious as to hov^ you answered questions concerning him or
her?
(A) Not curious
(B) Mildly curious
(C) Greatly curious
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5. Were you curious as to how your responses compared to your child's
(A) Not curious
(B) Mildly curious

(C) Greatly curious

6. Prior to comparing your responses with your child's, had you felt your
responses would be:
(A) Very close to the same as your child's
(B) Slightly different than those of your child
(C) Greatly different than those of your child
7. Upon comparing your responses with your child's, did you find your responses
to be;
(A) Very close to the same as your child's
(B) Slightly different than those of your child
(C) Greatly different than those of your child
8. Since comparing your responses with those of your child, has it caused you to
become more interested in what he really feels about various things?
(A) Yes
(B) No
9. Do you feel that future communication between you and your child has been
affected by this experience?
(A) Not affected
(B) Mildly affected
(C) Greatly affected
10. Did you begin to talk with your child about things other than those included
on the questionnaire?
(A) Did not talk about anything that was not on the questionnaire
(B) Talked about some things that were not on the questionnaire
(C) Talked about many things that were not on the questionnaire
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‘ ‘yow child Stimulaud by the quesUonnaire
please indicate the areas under discussion (circle all selections that apply).

A. Child's friends
B. School vork
C. Rapid physical body changes
D. Relationships with the opposite sex
£. Child's interests
F. Money
G. Child's behavior toward parent
H. Parent's behavior toward child
I. Child's behavior toward other members of the family
J. The danger of drugs
K. Other (list)__
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- Public School
Massachusetts
- Middle School
September 29,1986
Dear Parent:
I am a doctoral candidate at the University of Massachusetts. As part of my
requirements for my degree. I must complete a dissertation study. My study will focus
on parents’ need for continued awareness of the developmental needs of their
maturing children. It is my hope that this study will provide some new insights into
supportive strategies that might help all family members strengthen the positive
relationship and bonding begun in childhood and aid parents and their children, as
well as educators that work closely with this particular age group, to act more
effectively to meet the ever-changing challenges of the "growing-up ” years ahead.
I would appreciate your participation in the study and your permission to allow
your child to take part as well. In the two parent family, I would request that both
parents participate separately with their child. In the one parent family, partici¬
pation would necessarily be limited to that parent and his/her child.
Enclosed with this letter you will find a consent form to be signed and returned to
me at the-Middle School, along with a "Parental Information Packet"
detailing the study's content and methodology. Parents and children participating
will always have the option of not answering any questions or of discontinuing their
participation at any time. Participating families will be designated by code number so
that they cannot be identified in the written report of the study data. Only the
researcher will ever have access to completed questionnaires or actual raw data
supplied by named participants. In addition, all research questionnaires will be
destroyed following the completion of the study.

HO

**® --Department, the ._Middle School,
all students and all parent parUcipants will remain anonymous in the reporting of all
Study results.
---Superintendent of Schools and Mr_
Middle School Principal, have approved both the content and methodology to be used
in the conduct of this study.
Your participation in the study is strictly voluntary. At any time during the
study, you and your child can refuse to answer any questions, can discontinue
participation, and can request that the information collected relating to you or your
child be destroyed. No other person at your child’s school will ever have access to any
of the raw data responses collected. Your child's school records and status in school
will in no way be affected by participation or refusal to do so. In addition, the
information collected will be arranged, studied, and reported by specific population
title (i.e. all mothers of girls, all fathers of girls, all mothers of boys, etc.) so that no
individual person's responses will actually be reported or discussed in analyzing the
results of the study.
I am eager to have as many parents and their children participate as possible.
The tasks are not difficult or time consuming to either parents or children, and I
think that you and your child will find them interesting and fun to complete.
If after reading through the "Parental Information Packet" you have any
additional questions concerning the study, please do not hesitate to contact me by
telephone at the_Middle School (-extension-).
Sincerely.
Patricia E. Johnson
_Middle School

HI

PAKENTALCOHI«;FMTFnpM

Please read through the enclosed "Parental InformaUon Packet" before signing and
returning this form to me via your child tomorrow.
For Mothers or Guardians;
I have read the above materials and agree to be part of the study.
along with my child_
Child's first and last name

Mother's Signature

Date

For Fathers or Guardians;
I have read the above materials and agree to be part of the study,
along with my child_
Child's first and last name

Father's Signature
Researcher Access Listed Below;
University Address;
Patricia £. Johnson
School of Education
University of Massachusetts
41S Hills North
Amherst, Massachusetts 01003
Local Address;
Patricia £. Johnson
_Middle School
_Road
__ Massachusetts_
Phone Number;_extension

Date
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PUBLIC SCHOOLS
MASSACHUSETTS

July 15.1986

Graduate Program Director
School of Education
University of Massachusetts
Amherst, Massachusetts 01003
Dear Sir:
As Superintendent of the_Public School System, I have given
Patricia Johnson permission to conduct a study within my school system involving
grade seven.
I have reviewed materials describing administration and collection of the data
from the study, as well as, the content of the study’s preference questionnaires to be
used with student and parent participants involved and found these to be acceptable.

Sincerely,

Dr. Frank Giuliano

APPENDIX E

PARENTAL INFORMATIONAL PACKET

PABENTAl INFORMATION PACKET
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PARENTAL AWARF.NF<;«; STUDY DESCRIPTinN

All students will participate in school, through mandatory health classes, by filling
out a twenty item, multiple choice preference questionnaire and a ten item openended, short answer questionnaire. Combined, the questionnaires should take no
longer than ten to fifteen minutes to complete. The range of topics will include
preferences and feelings about academic subjects studied and leisure time activities
preferred. In the short answer, open-ended segment, the student will be asked to
write in an appropriate answer of his/her choice to some personal preference
question (i.e. Name someone you consider a "hero").

Each parent will be asked to complete an identical multiple choice, preference
questionnaire, without consulting their child or spouse. They will be instructed to
mark their answers as they think their child would respond on his/her question¬
naire. On the write-in section also, the parents will be asked to write in the answers
they feel their child would choose.

Having completed this part of the study, when all questionnaires are returned to the
researcher, copies of all the family's questionnaires will be sent home (child and each
parent participant). 1 will at that time encourage the family members participating
to share, compare and discuss their responses together.

Approximately ten days later, I will ask parents to complete a follow-up parental
questionnaire dealing with any parent/child discussion that might have resulted
from talking about the initial instrument. I will send this follow-up questionnaire
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home with the child and request that it be completed by parents and returned the next
day via the child. The parents' portion of the study, including both the initial and
follow-up quesUonnaires. should take no longer than ten or fifteen minutes to
complete.

If you have any questions concerning your participation in this study, please feel
free to contact me at the address and telephone number listed below.
Thank you.

Mrs. Patricia £. Johnson
_Middle School
-Road
_Massachusetts
(Telephone;-- extension_)
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INITIAL PARENTAL OUESTIQNNAIRF
DIRECTIONS

Please fill out the enclosed questionnaire, choosing answers that you feel your child
would choose. Do not consult with your child or your spouse in completing your
questionnaire. Place your completed questionnaire in the accompanying envelope,
and return it to me, via your child, tomorrow at your child's school.

When all parental and student questionnaires have been completed and returned to
me, I will send home copies of your family's questionnaires for comparison and
discussion of answers.

Thank you for your participation.

Pat Johnson
Guidance Counselor
_Middle School
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PARENTAL EVALUATIVE QUFSTIONNAIRE
DIRECTIONS

Please fill out the enclosed questionnaire without consulting your spouse. Place your
completed questionnaire in the enclosed envelope and return to me, via your child,
tomorrow at your child's school.

I hope you found this study interesting and fun to participate in, and I would like
again to express my sincere "thanks" for your time and effort on my behalf.

Sincerely,

Pat Johnson
Guidance Counselor
_Middle School

APPENDIX K
PRIMARY RETRIEVAL STRATEGY - LETTER SEEKING RETURN OF
INITIAL PREFERENCE QUESTIONNAIRE
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November 10,1986
Dear Parents.
Recently I sent home an invitation to you and your family to join others in your
Child s health class in participating in a Preference Questionnaire Study I am
conducting. I vant to thank you for accepting my invitation and for returning your
permission slip(s) so promptly.
The first phase of that study began last week when I sent home with your child
copies of the Initial Preference Questionnaire for you to complete and return to
school via your child. In tabulating returns, I noticed that your family’s
questionnaires have not as yet been returned. The children are anxious to start the
next phase of the study, which will involve them in completing the questionnaire, but
I've explained to them that I must first account for all questionnaires sent home
before we can proceed. If you never received your copy, please do not hesitate to call
me, and I will make sure that your child brings another one home to you or, if you
prefer, I will be happy to mail you a copy.
I look forward to receiving your copies or hearing from you soon if you need
another, and thank you again for all your time. I am very grateful for your help.
Sincerely,

Patricia E. Johnson
Guidance Department

APPENDIX L

LETTER SEEKING RETURN OF PERMISSION FORM

162

. Public Schools
Massachusetts

October 8.1986
Dear

Parent_
Last week I visited your son/daughter's health class and explained a study I am

conducting through the University of Massachusetts at Amherst. This study is being
done in partial fulfillment of the requirements for completing a doctoral program
this spring. I asked at that time that your child take home an informational packet
explaining the details of the study and return the permission slip enclosed in that
packet to me within the next few days.
At this time. I would like to proceed with the first phase of the study which
involves having parents complete a short questionnaire and having students do the
same in their health classes. I hesitate to start this section because I do not want to
leave anyone out who has for any reason not sent back their permission slip or
indicated in some way their intention to either participate or not to participate. I
would ask that you please read the enclosed materials which are duplicates of those
sent home with your child last week and which are being sent at this time just in case
they never reached home, decide whether you and your child wish to participate, and
either return the completed permission slip (the last page of the informational packet
enclosed) or simply write "NO" on the outside of the envelope and have your child
return the whole thing to me tomorrow in the guidance office at school.
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Thank you for your time, and I truly feel that if you decide to parUcipate. you and
your child vUl enjoy the experience. I appreciate your time and efforts on behalf of
myself and the pursuit of educational research that hopefully vUl benefit others as
veil.
Sincerely,

Patricia Johnson
Guidance Counselor
-Middle School
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